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^ INTRODUCTION' ^ ■ ' ' ' 

This Is a worklng'manual used fop coder training and declslon-rtaking 

, fn. a 'natural I Stic field study conducted In seventh and eighth grade Junior , 

. h|c|hr schQC(J^ classrooms In Engl Ish ahd mathefnatlcs. The goa l of the s-^ifly -' 

r is^to, Identify and systematica I ly meas.ure presage and partlcu larly- process a 

v^plabre^and then Investigate their .relationships ( l inear or nonj-l Inear) 

' Wlth;^sti^ outcc5me nfteasures (both cognitive and affective) . Classrpom . . 
1 \- /V^ • ]^ ■ . ^ • > • ' ■.■ ■ , .a . ' . '"^ * 

obsSrirat Ions are being conducted during 'the I974-L975 school year. The 

, *^ i '" ' • ' f-> * .. - ' ' 

I nQ|[ system presented. In -the present manua l Includes a 1 1 of the low 




jhce coding. done^du ring classroom Qbservatfons, as -wel I as a few Wgh 
Inference Items. Numerous other h^gh Inference ratings will be^ made at* , V' 
the end of the school year,- and presage ^data will be collected through ^ : 



teacher Interviews and querstlonnalres* 



TKls study Is an expansion and extenslgn^of a prevfous process^procjuct 
study conducted at the second and third grade levels (Brop];iy and Evertson, I 

. In .that study; a slml l«r coding system was used, although students w^er-ie^ not 
assigned un.! que Identification numbers a I lowing separate data to be kept on 
Indiylduai stj>dents, jas In the preseht study. Bath coding systems were / 
basedf -OP+g-Kra1 1 y on tjie Brophy-(^d Oyadlcr Inlieractlon Coding System (Broph^ 
and '^Sood/ , a>rhough ma^j/^^ a'dd.l^^^^ Include cod I ng\ot\th<e^ 

teacher's hacj^llng of belfeylbjral In which/the coding 

.categories and underlying' theory are based on tto work of Kqunlli :( 1970) . 

/ Also. Included are siBveraf Sew categories IrA'roducea^Q^taka Into account 
systematic dfWferehceis l.h c context (size of.grou^v +ype of lesson, 

public versus private contajft, etc.), as w%l I as several -codes spec,] flea I ly 

- -v, : A;. • :.. .; ' ' 
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'indicated as appropriate for classroom vaMables considered Important 
for' Junior h I gt^ school math and English classes* • \ : _ * 

Readers should note^that the enclosed manual IS a "wofking" manual 
designed for use by coders Involved In the actual data col lection and for 

this project. Thus, the manual does not fcresent a.more^ general I zed system , 

. * ft ■ .- , , ■ ' ' ' .■ ' ^ ' ' ■ ■ ■ ■ ■ . ■ . 

Intended for use as Is by other Investigators us I ng^ It for other purposes*^ 

It ^s an extremely compiek system designed specifically for the study In 

■ ' ' ■ ■ ■■■■ « J ' ^ '/ ' 

questIoiv> and It'contalns many facets thal"f would* be unnecessa^ry or Inappro- . 

pr I ate for a different jnvestlgatloa/ isiyen If that Invest I^atloVi were 

carried on In junior high school Engl I sh and math classes. / Readers Interf 

est<^ In Issues concerning -genera I approaches to cljassrobm coding rather 

than onlythe specific system presented' In ^tKIs'manua'l should consult 

several previous coding manuals and papdfrs addressM to The problem of : 

^- / ■ • ' •;• ■•■ ■ 

classroom field research (Brophy/and Evertson, 19/3; Brophy and Good,. 1970; 
Brophy, Note I; Brophy,^KIngj( EveM-sbh^ -Ba'um, Crawford, Mahaffey, and > 
Sherman, Note 2; and Brophy, l^ahaf feyl Greenha4gh, Ogdea, and Sal Ig, Note 3/. 



I". 



. Footrtol/es 



( 



The autjior^ .iish' to acknowledge/anT^hank Cynthia Coulter, Linda Harris,^ 
Janet HoneaK'Carol King, Jane Leahy, and Gael Sh^erman for their 



1 1 ons to the ;des I gn of the "cod'i ng^^y^t 
S rdney . W^^ f or manu scr Tpt p r^pferat ?on . 



and Kathy Carbone, Gw^^Newma 




ERIC 




I - 



4 

'I'Mchtr. 



■ Diti ^/^/_- S(irt PflRi f ^ 
JL.'-- ' Obiirvir ' Stoji Of .||'' 



EnglUh 



Cm' I Cliii *S«Ctp_ 
Totil fMchit Cqncrol 'ftni 



^bmneev 



'f I 



V AttDEHtC RSSPONSK OrPOXTtkllES 
StilPpT I guar ' SELECTION' ANSWER' . : jSUS FDBK TERH FDBK 



H F 



C 

P.PJO, 
RROP 
C 0 I„I 
S D S N 



■RE 

EHN C 
PPVVA 
A A 0 0 I 

T t'l L h 



"I' 

+ • K R ! + ■ 



flP M H 



,QN, 
AS 
EIS 
PMUA 
T P S C 



CA 

' PVKC 
RAO A 
CH,TL 

OSS HI 




Y» *• "f 



SpollltiK 
tttt 



letlvltlM 



Ctiinur 1*" V 
! punct'Cip ' V 



lent;, ituc. 



piirta .of ip, 
Litirdiuirt' 
. xwi ttor: 
.other 

Cowpoiltlon ^' ^ 

Drtai ' 




Vocibullry ^ , , 

Othtr 



Hath 



CUSSROOH PORHAT 



4 Funotlont v/ 

fricttoni_ 
d«clMlJ__ 

PailcenMR« 

Caonetnf " 

Aljiliri 

Olhir ■ 



(Spiclfy) 



PEER TUTOR , 
*SH'CRP/TC . 
SH CRP/ljri; . 
BOARD 



1 



INO SEAt 



IRANSmbNS. 
BS 



CROUP DISCIP ; 
lEC/DEK) ^ 
KDISCUSS 



STUDEIir' idrtlATED QUESTIOHS & COHHENTS 



DRILL ' ' ' ■ ' 



SPECUL. 



ERIC 




ICHOOl. 
TUCIllR 



• m\ I I START 
-I—.'— OBSMVEH . STOP _ 



PAGE, 

or 



'^D''^ CUSi _ SMAll I GRP. WMBER Vl 



iHiud Aud 



TFACIIEH mm CONTACTS 
VORK Iniiid Mill 



' BEHAVIOR RELATID CONTACTS 



' lehivtor Lilt 

0 * tloi'obittvid 

1 ■ Ind, Typ, ; Idtff, 

2 • 8oelilli|tng , 

3 • Liti ^ ' , 

4 ■ Dlitupt* 

} • SiM/Diiy* 

8 • Lrtvt* 
Cerftribind* 

10 • But* 

11 • SUrp* 
'12. 




ERIC 



• . ■ 

GENERAL PROCEDURE AND ORGAN I ZAT I ON .OF CODING 



1. Target Student Selection >, *• . 

." \ _ ' ' , ^ . ■ 
Iriltfally, It was the Intention of" this, study td code evet^ c(»ntact with a 

number Identifying the student Involvdd^ \n light of the extensive scppe ot this 

. study^ however. It was felt that more accurate and complete data would be obtained 

• by -coding all interactions but. requ*l ring specific Identities of only a smaller 
portion ojf the students .In e'ach class. To preserve the val of the data, 
target students were selected by. a random number table In order to get "ds unbiased 
a sample as possible, S * 

2. tai^t Student Time Sheets" ^ .< 

* . The time each target student Is available for Coding Is noted on 1-h€ise 

J * ( . . ' . * 

sheets. Every studenV w 1 1 1 have the ^same number of minutes aval I able foj Coding 
(+he class pef^^lod lengt^) unless he Is (I)* aj)sent or (2) out of the room for 
more than 20 minutes. These two cases, should be noted on the Target Student ' 
sheei|-- put absent biBsId^ his name If he Is gone the entire period, or note the 
number of mjnutes he Is In (ignore belhg gone for less than 20 minutes') If a 

target student Is out of, the room ^f or part of the |5erIod.f If all target students 

« ' * ■ - ' ~ J > ■ - ' 

j&re present all period, write "55" by the flj^t student *Sr name and Jraw an arrow 

•\- . • ■ • . • M :•• 

downward beneath It, Indicating all the rest were also pre'sent for 55 minutes. 

The Identities of target students piu.st not be publ Iclz^d — be very c^areful to 

keep these lists shielded by and^fTter piece of paper, and If one must Ae discarded^, 

\* 

. V- . , ^ . . ! 

the coder should keep It with him — dovrjjf put it In a waste basket at school, 

• S Co . '0 \ / . . ~V ^ . • \- 

throw Mt /Dn ^f^^^or> etc.. 

FIN In af" he Information at the top of the first sheet. ThW coding sheet^ 
Is de$ I g'nei^-to pe used In two different classroom contexts: genfera llftlassrpom 
"and sma[ I r groups. The co^er will Identify which one is being cpded by a check 

' , lo I 



nuirk in the appropriate b^ank at the top of the page. ' There must be both a pubjie 
response opportunity she#t «nd a dyadic contact sK*et for each of these two class- 
room contexts. Foh example/^ at. the beginning of the hour, the coder wl II f I M 
In the* top Qf one page of each type., If the teacher begins with a general class 
lesson, this Is noted^n both sheets by checking "general cl.ass." Later, If she • 

switches to small groups, the* codejr must begin a new public response opportunity 

^- ■ ^ . . ■ ' 

sheet and a new dyadfc contact sheet, noting small group and the particular groOp 
members* numbers If they are target students, at the top of both pages. Even 
If there ls.no dyadic contact whatsjDevef, the page "Should be labeled In order ^ 

to establish the completeness of the coding data; Ih ,tfils eyer\t^ tb^'coder . - 

'should draw a heavy, diagonal line through the^lank page ^n order to Indicate 
(for the key-puncher) that it is empty. - ^ J , 

4* When.you fill up one section on a sheet, ajthough th6 other sections may be 
blank, begin a new sheet for aj ) secj'lons. It Is only necessary to begin a new 
sheet when you have completed a section on that page. If, for example^, you fi lied 
the Academic Response Opportunity blanks, yoiKshouJfja begin a new page, for Academic 
Response Opportunities. It Is not necessary to begin new page for dyadic cbntapt 
at the same time. This Is, of course; In contrast to #>l, wher# a change In class- 
room context necessitates changing both sheets. ^ \ 

5. The subject content ch©Htifst, found at the top of the Academic Respon^ 
Opportunfty page, has beei>=radded in order to facilitate the writing of the cri- 
terion-based standardized tdst^ This test wMI be administered to all students 
• participating Irvthe study at the end of the yeaPr. These two conten-^ Checkl Ists 
refer respectively to English and to math class^, and wM I serve as a specific 
measure of what teachers cover In their clqsses. They should be filled out at 
the end of each class period. Only the box on the first page need be filled out. 



k 



6. Oo not cod« a dost if a tubftltuta or a ttu<ti^ teachai* Is teachinq, or > 
th« class wilt be taking a full hour fast. Coda only If the regular teachar Is 
conducting the class; \ T * • ' ^\ 

• 7, Total Teachar Corttrol time ahtJ AbsencAs need only be filled oyt^on th^ flr%t 
page. The remainder of the lafbrmatlon at the top of the sheet must be filled 
out on every pege. Npte absences only for the target students, 

the essential thing to remiamber when coding Is that you must divide and 
' label your coding so that It will; be meaningful and useful later* We must be " 
able later to match your coding by time and activity with that of your- partner 
In-order to get the mpst accurate picture.of what went on In the classroom and 
In order t6 establish Inter-^coder rellabi I Ity at the beginning of the study, 
8, V The co<^er's relationship with the teacher: 

a* You can share factual Information from the coding sheet with a teacher 
.'who* genuinely wants to know — but don*t volunteer Information and don't give any 
Interpo^tatlons or valiie Judqments. ^ - ^ 

■ • ■ ' ' ' 7 ■ • ■ 

b. Do not discuss a. teacher. w4th any other teacher.. ( ^ 

* V. c.l If teaichers ask about target students, explain tJjaKt^at ffrst we dixJ in- 
t0f>d to. sj-udy all students, but when we reaNzf^d the di.^f Icul ty of Id^tifylng 
SO. many students, we changed to^a random sample* * '-^Z ' \ 

The coder ' s re 1 at I orish I p* w I th^^sti^dehts : 
a. Keflp busV so kids don't -have a chance to tall$^o you. 
. b'. Don't let kids see their names-on^t^e Target student lists. * 
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^ - codlngiof rasporrse appor^unltfe^^^ Icti i fcoding 

ffj the syste|m,ss7r1be several aspect? o.f the fhtdractfbh have td be cgded and : 
^^ f^ of events within'-^ fnteracttoa:^ust ^^^b^ and IndlcatVd 

' ■ Jfi the. coding*. To some extervt ?the sequenti a I aspects have a I ready bden^^s I gned 
Into +he{ coding sh^t, sJnce In going from left to rfght^^he coder taRes^up codiha 
^ debf stpns \tq^he order In which they tend to occur- natural ly. Each^f these^ 
. aspects of coding response oppontunliles Is described in turn Wlow, after ^ 
fl.c^fon concerning the term "response opportunity,'! ^ 

Three key/JIpects chara.ct8rl2e "response opportunities" as they are def ined 
In this- system: (a) they are pub! Ic Interactions between' the teacher and cjniy 
■ a single child at a Vlme,^ butjneverthelesis m^ant^ 

class or by the entire .group operating at the momem^; Cb) they occur When the . 
^teacher asks a (question demanding a vprb^V response from the chi ld or when she 
asks the child to publicly respond J"o a question requiring a non-verbal response 
(such as Indicating som^thlhg on the board, pointing to the right letter or word, 
etc.); '(c) only a single Indlvldu^ chl Id makes the response (chorus or unison 
responses" jn which two or more children call out the answer simultaneous I v aVe 
not considered a "response- opportunity") . .Thus, a response opportunity Involves 
a public atl^empt byVan fridlvldual/chi Id to deal wljfh^ a question posed bv the teache 

other types of teacher-child Interaction^ a r'e not cq^ed as "response oppor- 
tun I ties" -because they differ from the preceding definition fn one or more ways, 
IfVis Important -for codinq validity to bear In mind that ^'respons^ opportunities'", 
as used In this system arie considered to be teacher af forded r'lt Is assumed thit 
the teacher expl Icitiy or af least Impl icitly wants Whe chl Id Involved Jn the Inter 
action to answer the\questlon. Response opportunltl^ are deliberate teacher 



( 



7 



y'^-: ■' [■ ^ A -'v. . 7. 

att^JJftt^ +0 get a'chi Id tQii*5esp6nd^ or at' least fmpi Iqllj^^f^ encouragement v.; 
V In ^trliatlons' where the c^^^ dut a reSpdnse opppr^unIty-<\see "call out". - \^ 

belpw)/ Response oppot^unit thus Involve'^ndlvldual rec<5gnItIon ^ * 

oh? Id "^^y the^ teacher. Thd previously mentioned' situation In which two or more - 



chi ldren . cal l out' an answer *sImuJtaneQus I y Is not considered a "response* opppr*-)^^ 
/ tunlty" beciause no^lndlvldual child recelV€s Individual recognition or feedbstqk 
Even If only a single chi ld cal ls , out "^he;* answer , a cesporise opportunity is 



coded only If the Jheacher responds to him In some way. Should the teacher ig- 
nore his answer altogether, it Is not considered a re'spohse opportunity- 
: The pub I I c nature of the "response opportunity" di^tinguiishes it f-rom 

• ■ , • • . ■ • - , . . . . ■« >j . . . 

the^ varfous forms of student-created, teacher-afforded, and behavior related con 
tacts. -In the teacher-af fo student-created work-related contacts, the 

tiBaChier tal k§ to 'the child about his^ own Individual seat work. Teactfer feed-^ / 
back here* -Is ""private," meant only for the chi Id. involved'^and not for the class 
^s a whole. These contacts occur when Individual chi Idnetvbring their work to 
the tearchep +0 ask ,hlm about- It or when the teacher goes aroijfid the room cor- 
recting work Individual ly at each .desk. . It frequently happisns that the teacher \ 
-will ^uestlpn a cbi Id when deal rng wlth^.blm.^;^dividu^!^^^^ his seat work. ;\. 

Such an event is coded under work-related dyadic contacts and is not considered 
a response opportunity, since the question is meai||| only for the particular J 
chl Id Invol ved a^d is r\ot a publ ic question. '"'"^:r:^u^ ■ -/ 

:^^R^spohse op'pqrtunltles Involve focal questions which, along, with the^answer 
given by the chlTd and the ensuing feedback, form a natural unit. Each such ' : . 
question-answer-feedback segment .constitutes ^a self-contained interaction se- 
quence In Its own right, ^easl ly separabje^ f rom preceding *or fol lowing- units. 



even when they Involve the same chlcdJ / " 

•r ...../• . • ■ 
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• Each response, oppori-un I fy wh jfcfV.^ cpded : reiqu I j-e:s 
separate bits of r I rifcilHa^ the I'def^r^^catlbntbfi the^ /i 




queist lii^^ the type bf response ::opporfun | ty^;7* ty off th^ vpf|der|ft ^ s 

ianswer, and the^»R^ture of. tjje teacher^s .feedback resfionse/ Th^ . 
be cbded (tegchar% feedback) so^netlmes wl 1 1 be cpmple>(:^nqUgh^^^ Include two,; 



or inor^^^tegbrl^e^^ so +hat s6me^S|)on^^ 

wl l I require six or more separate markings* j£ach type of feedN 
appropriate should be checked; rfbne. should be omtrted. 



STUDENT NUI^BEI 




The ch lid number col umns are provi ded^o that, if the student i ?^\a target , 
one, the coder can note a number designated on his seating chart, enter it under 
the or £ coHiBjris, and thereby I dent a particular child who received a res- 



ponse 



opportunity being coded. If t^ie student is not a ' target^ then a check 



■■■/ 



mark is placed In the apprbpriate/M or £ column. This I> the first notation to 
^ be made In the academic response opportunity section. If a target student re- 
ceives another response opporrunity following the f I rsf. one, the coder should 
V rewrlt^^ hl:s number on the ,^f4xt line, indicating that the'chlld reeponding' is the 

jame. one as In the^prevl^us"?^^ opportunity. ^ Again, for non-target stu- ^ 
* dents, a check mark iV^used 

■ ^ LEVEL OF QUESTION 

■*■ * ■ / ■ - ■ - ■ ■ . ■ . . 

The coder determines the level (or fype) of question asked by the teachep. 

■ 7 . > . . ' .■ •' ■ 1 ' ^ ■ ■ ■ 

Level of question refers to the nature of the response demand made upon the^ 

student. Four/levels are Identified; process questions, product questions, 
choice questions, and opinion questions. These four levels refer on I yi to'^ ques- 
tions about academic or school related content matters. 



II. 

ef.-l 



i rib d^rtermln^' the response opportunity 

: .questlpnsi tHe to^ * (a) \he must decide thaf^ 

/question repraSenty p Mc response opportun I ty ^ and (b) It It Is an ajja- * 

deiinic que'st^lon, :he must d It Is a phocess, product, /dhoIce, 4r 

) opinlpn/iqwstron, In^^-contr&st to ,+her elementary claSsrqpm codi ng systiem, theol ] 

academic response ppportui^^ sect opinion questions^ yhere a ^ 
\:,teiacher' asks - g student for hTs /bp^^^ about, somet aspect of the Jcurrl.cul um con-i 



tent,' "^s-zweM as pro and choice ques'floris; where the teacher 'asks 

" ■■ ' ' ■ ■." r ■,■.■»•'■■?'•»'■■•■ ' . ■ . » ' ■ . ■ . ' ■■' 

•' for %omei f actu'af? ma1i"er cbnn^^ with the academic conte,nt of the ISsson. 

Qu^&sitlpns cod^d I n this, section require the student to explain something at 

" .1** ■ '■• •■ ■ ' . ■' ■■' "■ ■ ' ' ■ ■* ' ' . ■' * 

langth showing hl.s grasp of the. principles Involved, to provide certain- inforr 

matlofn jn answering the question, to respond showing that he has,.-|^gbln know- 
ledge of Information, or to express his own opinion about some aspect of the 
curriculum content. The content of these questions deal,s/ with any aspect of ' 
curriculum which the school lis attempting deliberately .to teach the sjhudent. 

Level of question is coded by a check mark In th6 appropriate category. 

" ■ ■ : V--- V; . . ■ '_r ,' . ' ■ ' . • 

"'. ' . ■ " ■ 

^ Process Quest ion: -^'* : 

t\ ■ : " . . / ■ . ■ , ] 

This Is the mos'feiffeomplex level of question, in which the student Is 
: required to explain something in a way that requi h im to i ntegrate /acts 

or to show knowledge of their inter rel at I ons.h Irs. It* most frequently is. a 
. A-^M^y?" or "hpW?" question,' and usual ly requl res an extended phrase or sentence 
for formulating an adequate response — single word , answers are not usual ly suf;i*-^ 
: f I ci ent A, process question requl res th^ student tb sped fy the cognitive 
•. and/or behavioral steps that must be gone through in order to so^ve a problem 
■ or come ^ up with an answer* , 



^6- 
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Eirampies.^^^^^^^^^^^ Whafeis +he difference. ^ivem pf Erigl ish 

Expiatn how changes I o jangu9^es''ahd speechf ^^ttjerni^ 



How can we d I st I ngu I sfv biatwe^h Wjmp I e, . con junct I ve 'arid'^ embe^^^^ 



D<p]aln Why If two sefs are^qW^ they are also equlya^lehfy?''^ 



^Asj always> the teacherrs Ijitent d^tennf^nes the codi ng. Foj^- ex^mpl^^^^^^^^^ 
teajctieij^ii^ ^stlmatl^^TuI^ flp or:$ 



dowp?'*^ Ordl^nari ly this would be coded as a product question d^ma/i^^ 
•••Op.^' IH^ appears just after a; l|>S|6h: oh^^'^^^^ Bnd: 



■1%/: 



; est! marlhg, . the teacher had exp lal ned^^he process bf^ ieik-t; I matl ng^^^ to -be. 

• ■ '". ■ ■' ''^ ' ' ■ \i' ' v^/''w^''r ■ ^' ■• ' -".'^ ' 

: paTd out, and the student Included In his /dnswe^ it; Is more 

' ■■■■■'K' ':. ' .. . ^_ / ■■ . . ■ ■.. '■:'"■;■■■'.■[•■.■.:'■ ■ ■' ■:;v;/^-/i^v< ^ / ;y . • ; ' ' ■ ■ ' • 

prUden h to round up than down; In estimating exjpe^^^ dtc.,'then It would be 

coded as a process question. This example I l lustrates •^^^^^ procedure to be fo I- 

lowed when In doubt In determining whether a questlizTn should be process verAjs 

product. If the teacher seems to be requlr I ng a process answer, that is a/ long 



explanation- of a ccmplex'.sequence of events, proces^ question should be Qo<Kd.^ 
If on the- other hand he seems to l>e -satisfied with a :simple short answer, pro- . 
dtrct question would be coded. ; > . ^ 



Product Questions 
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Product question^ seek a specific correct answer which can be expressed 
\n a single word or shprt phrase^ They do not Involve the explanations bul It 
■Into process questions, and at; the same time : tbey dp n^ot provIdB the student 
with alternatives which includ^*'Ti^ correct answer, as In cholge questions. 
Thus, the'' student must either |kriow the answer and verbal ize It or take a giless 
by encoding ain an^wpr. on his own. ' ^ 
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:r>fDat/I^ another ^qrjIJ fqr "average 1"^; ■ " : ■ ^ 
WIiVt' 'are i5orn^4*i^^%^ of jfQi?TO-l' an4 I,nf onnai \ Eng 1 1 sh? 



What I s a top I o' fm&jic^^ 



Where, was d M - recent I y d I scpvered^ 



I ; : ^rodiict/^ with "whoJVJ^what?", ."when?", : < 

f •^wh.epQ, " "how much?", or ''how many?". Many" 64 ^e respbnge opportuht tl es w 1 1 j 

v-^--f":- . .---.r^^v :^v•-•,• 

| j^^bded as ; product questions It the student;^ asked to Identll^/r a/ietter^ pro- 



a. sum or rema4 nder, ^^^xj/hl le the stMpfent may^have to go thi^^gh^maity 



/coOTljIve processes In brcjer to arrive at th*^^^^^ 



as. 



ij. aske(^ dops hot reg u ? re - h I m tQ> ve rba 1 1 ze thjaab p recesses but on ly^ to produce the 
^j*^. ;ai>$weri. So long as jfhis Is true the quest|<^n Is a produtt qyestlbn> and the 
^- response 'demand on the .^tiidfi^^ for a process question, since 

' - lesVl^ required of aml^slncdi||i^ po^slbl I Ity remains that he ^ 



might guess the answer without knowing theflprocess . that the ^H^^ 
him tq know. ^^ ^ ^ 



dh6 I ce Quest I ons 



I 



In tfiecholcev guest ion the stu<ient (Jpe^ not have to produce at substantive 



response but may instead simp ly choose o|ie of two or more Impllerfor expressed 



alternatives, IhcAudeil eird yes-no que'smons, el ther-or questions, an<l questions 

cV.-----^^^"''- 



which presenit^i^Wp^^-^han two alterhatWesfbut which.make It clear that the correct , 
answer Is one -of the aTterjiatl.ves presented. Choice (questions are of Interest 
because they tend to encourage guessing by maximizing the student's chanceis of 
> prejduclhg cbrrect answers tresponse products )V even though h^ may lack' the 
e&rreat knowledge or- ski 1 1 (response process) '^hat the teacher assumes to be 



A bpiratlrrg whe^^^^ answer correctly. Cholbe ques+rons/lrl^plv^ a more 

V ^rmlted respbrfse^.^^^d^ do.prcduct <juest!oii^, ' since' uri^l I-ke 



the Jkatter-theY do* not require the* studeVit to produce a sgbstantiVe response on 
hls^owh; +he/s+udent. knows that the correct Mrtswer Is one of the alternatives 
the te?[cher presents l^n asking the que^st|on, ^and If Is disposed toiguess ^ . 
he;can make a response" by IndloaTIng one of those alternatlyes|i^ Occai^ldnal ly' 
a large number of alternat^es wlj I be pi^esent, as when the. teacher asks the * 
student to Indicate or. underl ine one particular letter of; the alphabet (out of • 
the 26). This ne>/erthe»ess f&istill cddecTas a choij|^ iquest I on because the - 



student knows that the correct answer Is one of the alteT-natlves prvesented. 
When th^ altematjfyes are pre^nted verbal I y^'there are usually only (two or ^ 
\three 'alror native categories of response. / ^ 
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\ Two crlterra distinguish choice questions: (a> the question 

^c^emlc content; (b) the teacher provides response alternatlviBS, either verbal lyy 

or by showTngTTTe student visual aids to lootc at In connection w I th^ the l^uestlon, 

which \ Include the correct answer among them (I.e., the correct a/iswer Is one 

of the^a I ternattves presented). * 

J^amplesV Is this angle acate or obtuse?. V 

Do a I l./naterla Is expand at the same rate on heating? ^3: ] , 

\, Look at the words on th0 board. Which ones begl'n with a slt^lant 
" \ . consonant? ' ' \ / 

' ■ t- \y • ■ ■ • ■ ■ ■ ■ : 

Codens should bear' In jifilrid that any question which Is ah elther-or question; 



or a yes-no questl^jiUs coded* as^ a choice question, reaardless of the complexity, 
of the content. \ * 

Examples: I pour the water from this whjtte dish Into thTs test tube, w^jll 

A there be more water, less wate|-, or Just the samevamount? 
Are the. l ines of a rectangle edua L/and oaral leJ ,^^qual btit not 
V parallel^ or parallel but no/ecSual? . ' 
;||, ♦ Which Is better to pu^ out a g^6se fire — water or sand? 



^ Od I r\l on Question^ k • • , , , ' - / v 1*^^^^^^ 

\, The oplnl^ "Huestlon asks the ^udent to give /hj^s odn personal opinion 
abodt sc«ne aspect of the^)^urrlcul ura content. It probably wl Ij •occur moslj of ten ^ 
In the Ertgl Ish classes, and only raje I y- In matl^ classes. an E^) \sh ct^ss, 
the teacher mlqht/ask a student to descl^^ be .ascertain character iW a short story 
assigned to the class, and following tht^ sfudent^s response, turn to another n 
student and ask If he agrees with the characterization -given by i-he f irst studle<^. 
Her question to the second Student would be cotled as an opinion question. In a >^ 
vTOth/c^ the teacher may request a student to%o to the board and solve a 
math problem. She may then turn to (another student, particularly .Ifiithe studeat 
at tfve^oard made a mistake, and ask 'thart' student If hp anrees with the' work^'on 
the boarit. Both of .these would be cpdecl as acc^deo^Ic oplnl'ih^ <^^^ 

times th^Veacher w1 1 l-^begln with a pc^ducjL^dt^ process question^ and s^lng . / ^ 
that she Isn't^golng tc? get an answer, w f 1 1 pJlllnue 'by asking various ^s^tudents 
what they think will happen, etc., so that the^remalnder^' of the questions will 
be coded as ^ I n I^on questions. ^ ' . - 

When coding OPINION QUESTIONS, the observer should leave blank ft^k categories' 
on correctness of answers. Observers should draw a line through these categories. 
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~* TYPES OF. RESPONSE OPPORTUNITY t * 

■« ' u ^ V V*^" ' " • ''' ' ■•'"/ ^ - ■ ' ■ ■ ' ■■ ' •'■ 

- . - ' V •(jSELEGTION): .\ ' . ■• . ^ .■' ^ 

% Fl^ve l7pes or response opp^ptunl ties ha The coder i 

. V l^ndlcates wfilch'one the teacher utll tze$ In each academic response opportunl+y 
;p v^y P'^Gln^ a check ma f^k In the blank underneath the typfe of response opportunity 

. used'*^' . . ^ ' ■ .'■ - . \ ' ' ' 

. ; • ■ ^ ..' , . 

PceseteCt-Patterh CPREPAT)' . ^ * ; A 

— ^ — ' '. '. — '■ — '.. — . 

- first type, the teacher has asked a question which has at least 

several correct answei>. She goes around the room In a predictable order; cal ling 
the student'^ ftarfie. first, and then asks her question. Thi? column on the coding 
sheet Is labeled (PREPAT). - ' ' 

Preselec»-N6npattehi (PRENPAT) 1. ^ ' 

The second column differs from the ffrst only In that the teachei? Is calling 
on students In an orc|or' which Is not predictable. She 'sti 1 1' preselects the pupil 

. . • ■ - ■ J , ■ ■ . . 

and then poses her question however. 

■ " ' ■ ■ ' ' ' ■ - ^ J 

Non-Volunteer (NVOL) ^ ^ ^ 




I In the third type the teacher^sks her question f I r^t, then she cal ls|i|Sf 
a student, who doesn't have his hand^ raised or a non-yolunteer (NVOL). |4 the 
coder does, not know If the sel«(^lon was PREPAT or PPENPAT, code N'S^OL-'-thls Is 
a convention. NVOL Is also coded after sustaining feedback. 

Volunteer CVOL) ' . " . 

The fourth type of response opportunity Involves the teacher's asking a 
question publicly and then cal I Ing on a student who does have his hand raised 



o 



(volunteer Qr VOJL) . 

6atl-0ut (CALL)^ • \ 

The last situation Is the cal l^ut (CALL)iu Response opportunities created 

•■■ . ■ ' . ■ • . , • ' • ■ . • » « . . -■ • 

by students who* 1 1 out answers to teaC:hersV questions without waltinq for- - 
permtsstbn to respond are co<)ed In the call out column^ The teacher creates the 
response opportunity by asking a pubMc question, but one pupil ^''^ out, an 
answer to this quest-Ion before he has' a chance to Indicate that a particular 
student should' respond. This type of response ooportunlty Is therefore student 

^ ■ ■ ■ ■ ' ■ 

created. In that It was not the teacher'^s Intent that the student answer the 
questronv Besides those already mentioned, one additional consideration must be ' 
present before coders code a response opportunity under ca 1 1 out ; the teacher 
must recognize the student's response and make scxtie response to the student In 
re&ctlon to' It. Cal led out answers which are lonored by^the teacher are not 
considered response oppartutf^tles and are not coded- A response ^pportun f ty coded 
as call out then, requires the following: (a) the teacher asks; a publl^ question; 
(b), the student calls out an answer to the question before the teacher has a chance 
tq call on anyone ^"0 respond; (c). the teacher then turns his attention to the 
student who/called out the answer and says someth f ng In response to him. The 
teacher's response to the pupl I must contain feedbq^k reqardlnn his answer to the 
question; the Interaction Is* not coded as-^a response opportunity under call out 
If the teacher confines his remarks to crl^tl9lsm o*f the cStudent for calling 
out the answer. It Is necessary, therefor^ys that the^;^^%^ make some feedback 
response to the student who calls out the answer. 
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Jjjst as there may be confuslod In dlstln^ulshlpq between ^5nf»4+ens directed 
to a ^non-volunteer and questions directed to a volunteer when the coder Is unsure 
whether or not the pupil has raised hJs hand, there may also he confusion In dls- 
^tlngulshlng cal l outs If the coder Is Unsure whether q/'not the Teacher made some 
Indication to the pupil that he should Answer the q)ifestlon. There Is usually 
little problem when *he teacher carl J s on the students by name, but some teachers 
will, call on students by pointing at them or otherwise non-verba My Indicating 
that they should mike a respbnse. Coders shpuld be particularly a I er^. with such 
teachers to pick up these less obvious cues given to students to signal their 
permission to respond. When the coder Is not sure whether or not the teacher ' ' 
made such a signal, and therefore. Is not sure il^^ether or not io code a question 
; to a volunteer (VOL) or a call^out '(CALL), the Interaction should be coded as a 
volunteer (VOL) n Slflil larly, when the coder Is not sure whether the student 
selected had his hand up, volunteer (VOL) should be coded. . 

ANSWERS ^ ' 

, After coding a student's identity, the type of question, and the selection 

pattern, the* coder codes the student's answer lato one of four categories: 

— ' ■ . . 
correct (+), Incorrect (-),^ don't know. (DK), and rib response (NR). Th^ teacher's 

Intent Is taken Into account In determining the correctness of the pupil's 

response. Frequently, teachers may ask ambiguous questions which are ^o^ered 

correctly or mostly correctly from one 'point of view but which are treated as 

Incorrect by the teacher, who was looking for a very spec! fic answer. Thus It Is 

the teacher ^s perception of the correctness of the rujpl I's response which Is. coded, 

not the coder's perception. This d I st-I notion Is Important because the next 
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variable coded ts/the teacher's feedtteck to the student's response, and thfs 
feedback Is oerfisIderedVto be feedback^to the student's ariswer as perceived by 
the teaCner. Consequently, If the teacher reacts to a response as Jf It Is 
wrong. It Is coded as wrong even though another observer might consider It to be* 
mostly or even completely correct. 

J ' ' ' * * 

Correct Answers (♦) . - . 

If the pupil answers the teacher's questloj^n a way that satisfies him, the , 
answer Is coded^aj correct. Determ I nation ^of whether or not the teacher Is satis- 
fied with the answer does not necessarily require that the teacher positively 
affirm the answer or make some favorable response to It. Instead, the student's 
answer should be considered correc'l- ^ntess the teacher makes some positive action 

suggesting dissatisfaction wit/i It (explicitly explains that the pupil's answer 

■ .. ^ . ■ ■ , 

Is Incorrect or mostly Incorrect, gives the "correct" answer, or asks someone 

^ ■ . -. • ■ ■ ■ 

else to answer the same question.) ' 
Incorrect Answer* (-) 




Responses coded as Incorrect answers are those InVwhIch the student's 
response Is treated as simply wrong by the teacher, or, in the opinion of the coder, 
Y the teacher considers the answer mostly wrong. * The teacher need not explicitly 
tell the student, that he Is wrong; he may Indicatevthls Indirectly by searching 
for the answer from someone else or by provldinq It himself. The coder must 
code these kinds of answers. as wrong, as well as Including In this category 
answers seen by the teacher as^belng mostly Incorrect. 

• In addition to these two Instances, If a student mombles an answer to a 
teacher's question and Is askejd by the teacher to repeat his answer more loudly, 
the answei* should be qoded as Incorrect. If the teacher wants the student to 
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repeat because she has heard his resjx>nse'. but Wants of hers to hear Ft, or 
- wanis to avojd aljowing students to mumble responses, the student's answer 
Is coded as Incorrect. Any mumbled answer wh Teh apparently Is an attempt 

to answer the question, Is treated as no response as long as It: remains unin- 

■ ' . • ' ■>■ * • ^' ' 

telilglble. In contrast to the previous coding systemV there Is no part-^, 

right designation to code. In the Junior tflgli study It Is necessary for 

the coder to make a decision that a student's answer Is either mostly right 

or mostly wrong, and therefore code that mostly right or mostly wrong answer. 

as being right or wrong. ^ 



Don't Ignov (DK) . ' \ .( 

" This category Is Included In t^^ coding system specif lea I ly for those 
Instances when the sty^ent clearly does not answer the question, which the 
tegch^r puts^to him, and In effect^ says so, or mak^ some non-verbal 



response Indicating* this. . ' ^ 

To code DK, the child must have clearly Indicated either verbal ly or 
by "Shrugging shoulders that he does not know ^he answer, ,0;^herwlse, code 

NR; mumbling Is coded NF?. The convention, therefore. Is to keep the.DK 

' "! . ■ 

column clean. . . ,f 

No Response -^ NR) - ^ * . / 

No response Is coded whenever the -student remains si lent oit^y^Umb 
unlnl4l I Igtbly. If he does make an Intel I Iglble^ response to the 'f uestloh 
it must be coded as correct or Incorrect. j 

On a rare occasion, the teacher may ask a two-pairt quest I on^ which the student 
answers exactly half correctly, and half Incorrectly. In thls klipd situation, 
the teacKer generally focuses on the Incorrect answer In an effort to get It 



correctetit therefore, the coder should code the student^s a^fswer as Incorrect/' 
0Ven though It was half right. The tejacher's concern being primarl ly with 
the wrong part of the answer determines the coding of this response* 

To summarize; If the student attempts to answer the teacher's question, 

IP * ■ • 

his answer Is coded as correct or Incorrect, depending on the teacher's reaction 

to It; this wll r Include al I answers seen as part correct. In which cases the 

■ ■ > ■ • _ ■ ' ■ " 

coder makes the decision as to whether the decision was mostly correct or mostly 

Incorrect and codes accordingly. If the student Indicates that he Is unablis to 

answer, the response Is coded ias don't know (DK) or If he does not attempt to 

answer the question. It Is coded as.no response' (NR) . ' 



FEEDBACK 



The next five sections deal with the teacher's^ response ta the student^^ 
answer. • e 

SYMBOL 



NQ SUS 



SIMP 
NbN/AC 



INTEG 



FEEDBACK REACTION 



Praise (positive evaluation) 
Criticism (negative ei^aluatlon) 



Sustains; the teacher" asks the student a new question about 
the lesson. 



The teacher ' repeats the qufeS^K^^ 



Simplifies; the teacher r'ephrases the question or^'gives a clue. 

Nqp-^academlc question; the teacher asks a question the Intention 
of which Is to aid the student Iq^an^wer^Jng a preceding Academic 
question. * ^^^^''"^ 

Integrates; the teacher intenrates or weaves student's response 
Into his discussion or lecture. 
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SYMBOL FEEDBACK REACTION. 

0 Mo feiBdback response; the teacher does not react to the 

pupj I 's answer* / • , 

PRCS * Proeess fee^^ck 

61V ANS I Teacher gives, correct answer (without getting Into process) 

ASK OTH ' Teacher asks another pupil to glire the answer ^ 

CALL Cal I out (some other pupl I cal Is out the answer before the 

f frst pupl I xespohds to the question). ^ 

'V':.--' '^'. ■ • ' ' ■ ■ : : ■ 

The first four feedback cateno\tes llisted above, after pralse and criticism, 

are designated as sustaining feedback, while the last five are called termlnBl 

^^^i^^ack. This dIst>lnctlon Is a key one In studying communication of teacher 

expectations. The categories of sustaining, feedback Include teacher behavior which 

prolongs the response opportunity by providing a seconc^ chance, to deal with the 

• ^ .0 ■ • . 

same or related questions. Use of any of the susta I ninq feedback reactJbns Is an 

Index of the teacher's wrUFngness to stick with the student unti l he can^phoduce 

an acceptable ans^^i^. Terml rial feedback, ^ on the other hand, brings the response 

opportunity to a close. For a termlnaP feedback reaction, the teacher either 

gives the student the answer or sees that he get^s It from someone else, doesn't 

react at all, or gives process feedback, in any case, he does not sustain the 

Interaction and provide additional response opportunity. In betweren the two 

sections of sustaining and terminal feedback Is a small, one Item septlon cal led > 

Integrate (I NTEG). This behavior Is coded when the' teacher takes a student's 

answer and wefv^sJ[t_Jiito e I the^ another question to that same student or Into 

the ongoing discussion and then alms his next response opportunity at a different 

student. Therefore. the column I N^G Is set of f from sustaining and terminal 
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feedback because It can.be used in conJun<Sf fon .wfth both types. When It Is . 
(Checked therefore, there w I ! (, always be at least one other tvpe of feedback, 
either terminal or sustaining, checked along With the column INTEG. 

Praise (++) , ■ , ^ 



^ Pr^s I se refers to the teacher's eval uatlve react I onsx which go beyond the 
• level of sljnple affirmation by verbally cpmpl Imentlr^ the pupil ("Goo*/' "Fine," 
"Wonderful," etc.) and/or by accompanying verbalization of positive feedback 
with expressions or ge3tures connoting excitement or warmth. T^us praise. (++) 
Is coded when the , teacher does something more than merely^ Indicate that the 
.pupil has given a correct response. He communicates a positive eva luatlon or a 
warm personal reaction to the student and not merely an Impersonal communication 
of Information. ' ^ 

In order not to miss praise feedback,. It Isvlnportant here to code the,,^.,^^^^^^^^^^^^ " 
Intent of the teacher and the R^rceptlon o^tHe pupil lj\Jiyier\fify\r\q praise. 

Praise may be coded when the /teacher ^aptuaHV^ repeated the student's 

. • '* ■ • ' , •"Ji 

answer, but In a^wamii acdep^^^^^^ of votc^, Praise may also take the form 

of being a surprise react Ion to the quickness for Instance of a Student In working 

a problem. It Is probable that. In the Junior hlqh study, we shall not hear a 

good deal of flowery effusive lannuage In praising students. Although this 

might i/e effective for very young cKlldren, by Junior high age. It would only be ' 

embarrassing to the student. " Therefore/ jra I se wl 1 1 be more subtle but nonethe- 

/■■ ■ • . 

less present. 
Criticism ■ 

Criticism paraliels praise In that It refers tQ,nenative teacher evaluative/ 
reactions that go beyond the level of simple neqatlon by express I no anner or 
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personal critfcfsm of the stbdeht In acjditfon to^ Indicating the Incorrec-hJess 
bf his response. The category M nc I udes obvious Cerbal criticism, r'T+i^'s a 
stupid answer," "What's the matter with you?", ^If you'd, pay attention, maybe 
you'd get^lt right") and verbal negation which Is accompanlec^ by exp^ss^hre or 
gestural communication of hostility, anger, disgust, or sheer -frustration. In 
general, any verbal response which disparagingly refers to the pupl Ms Intel Iec7 
tual ability or, mpre frequently, hlSj^ptfvatlon to do good worte, I seceded as 
criticism. Statements of latter type by the teacher may be fac|l'ual ly true (I .e., 
the pqpl I may not have been paying attention) or may be unverlflable gratuitous 
rejection, ("You Just don't care."). Both arq nevertheless coded as criticism, 
sincie this coding refers to the teacherls behavior per se and not to the activity 
or Justification for his statements. 

SUSTAINING FEEDBACK 

Repeats Question (REPT) 

- * This category and the two to fol low comprise the categories of sustaining 
feedback. In which the tea^cher sustains the response opportunity and provides 
the student with a second chance to respond. 

The first such reaction Is when the teacher simply repeats the question. 
This will almost always occur when the student has made no response, although 
It may also occur at times In which he has given an Incoi^rect respbnse. In any 
case. If the teacher asks a question, watts some time without getting the correct 

answer, and then repeats the question to the same student, his feedback reaction 

. . . ^ 't, ■ • ■ 

Is coded as repeats question (REPT). The teacher need not repeat the entire* 
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question word for word In ordor to be coded In this cateqory. Truncated ver- 
Sions of the orlgtnal question and'.short probes to determine If the student 
can make any response lb the original question/ are both coded as repeats 
question ; For example, to the original question' "What color ^Is this?" the 
following responses are all coded as repeats question ; "What color?" "Well?" ^ 
"Do you' knpw?" "^hn'?" (The latter said In a^manner that communicates that the" 
teacher- Is waiting for^the student to respond to his orlglna I question) • 

In each of the variations mentioned above, the teacher Is communlcatlnq 
that he Is halting for the^upll to respond to the original question and that 
he still wants him to re4pon|d If he can. .The teacher^ does not change the question 
as In the following categ^les, but merely repeats it or refers to It as It was 
asked previously. 

Simplify (Slf^) ' ' ' ^ _ 

In this feedback reaction/ (SIM^'j^ l^e teacher sustains t response 
opportunity by rephrasing the question or giving the pup?! a clue as to how to 
respond to It. The rephrasing of the question In this/ situation will be such as 
to simplify It, particularly In moving from a product question ("What color Is 
this?") to a choice question ("Is It red or blue?"). Rather than rephrase the 
questloh In this. manner, the teacher may provide a clue expressed as a declara- 
tlve statement: "It's the same color as an apple." Three key considerations 
determine the coding of slmol Ify In teacher feedback:^ - (a) the teacher does not 
merely repeat th^ question as originally asked but embel I Ishes It In some way 
to make It easier for the pupil 'to respond; (b) nevertheless, he Is still seeking 
the same response as asked for In the original question. The latter condition 
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separi™ catepory from the category of new auestlons which fbllpws. 

In whtoA the teacher ask$ a new questlon.whlch requires a different answer 
f rem th*>\one asked originally; (c) Note that the sustaining feedback form "slmj^ 
plify" mBy only be checked^after a wrong answer (-),:a don't know (DK)/ or a no 
' response i iNR) • " " ' " ' 

New Question, Sustains (NQ SUS) . ii ^ 



The Teacher asks .a new question 'when he requires an answer that Is dif- 



ferent from the original question, although It ray be closely related. K 
question requiring a different answer Is txxJed as sustain (NQ SUS >• Thus, 
to the original question, "What kind of clause is this?", questlons/which ^ 
elicit the same answer ("Is It dependent pr Independent?", "Is It dependent?") 
are coded as simplify. Questions which seek to elicit a different ans(Wer are 

coded zlsi sustain (SUS). ("And this one, what type fs It?") , ^ 

1^ . . , ......... ■ . " . ■ . '■ " . 

There are three criteria required to code sustaining feedback; T^e first 

Is that the previous answer must have been answered correctly by the same 

student. In addftlon, the next question must reoulre a new answer, and 

third, the new question-must deal with the subject matter of the class' lesson 

■ . ' ■ . .1 ... V . ..• 

at that point. It ifnust be academic In nature; If \^ Is^nbt, the way It will 

be dealt with will be explained In the next section. 
Non-academic Oueistlon (NON/AC) 



sustaining feedback. Whenever the teacher asks an jacademic question of a 



The category non-academrc question (N(>N/AC), Is provided as a form of 



certain student, the student Indicates In some way that he Is unable to>,answer 
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or'/ answers It Incorr^tly, and the teacher than rejoins with a non-academl^ 
question deslqned to be helpful. I.e., to redirect the student to the proper 
problem on the page, etc., code NON/AC. If the teacher's question (response) Is / 
sai^a^stlc or dlspara;qlng, code 1.^ as a wrong answer and criticism. Therefore, the 
coder vi ll/flrst code NON/AG and then wall^ to see. If an academic question fol lo^fs- 
whlch requires coding REPT, SIMP, or NQ/SUS. If this does happen, double ctode 

accordingly; ^if she terminates, the^codlng line ends w(th NON/AC. 

■ ■ ' ' > ' ■ ■ ■ . ■ . ■ ' . 

The occur'i'ence of sustaining feedbSbk (repeats question, rephrase or clue^*^ 

or new question) presents a special coding problem because a Tl these types of 
feedbiack give the^'student a new response opportunity. This new response oppor- 
tunity must then be coded ior level of question, quality of answer, and additional 
feedback from the teacher. » At the same time, the 'fact that It Is a follow ud 
to an original response opportunity "rather than a wholly new resDonse opportunity 
must be maintained in the coding system. Thi% Is accomplished by skipping down 
fo the next row wl^eneVQr sustaining feedback is coded, thereby brlnglnq a close 
to the doding of the original response opportunity and beginning the coding for 
the follow up response opportunity. On the next row, the level of Question, the; 

quality of the pup 1 1 's answer /and the nature of the teacher's further feedback 

• * ^ • . ■ ' . .. A ■• ....... ' - , . 

Is coded. Follow-7(jp response opportunities occurring due to sustaining feedback 

'i . ' , j> 
In reaction to the'orlginal ^response opportunities are coded for type of response 

*• • . >. .. ■■ • 

opportunity (which would be coded- rton-volunteer (NVOD In all cases of sustalnlna 

feedback)/ level of auestloQ, qua I Ity of student's answer, and tyoe of teacher 

• ■ ' ^ ' ' .■ ■ 

feedbackiT Other than the sped ah conditions requiring sklopinq to a new row when 

sustalnlnn feedback occurs, the coding of teacher's feedback reaction, slmplv 

^-^^ ■. <■ . • •. ■'»' . ''V ' ■ 

Involves noting the appearance of n^ cpdable feedback catenories. 
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Note also that two or more occurences of the same type of sustaining 
* feedback (repeats question, simplify, or new queitljon) may occur in succession 
and be coded separately. Thus a teacher* might repeat the original question 
(or make some attempt to get the pup i I to answer It) two or three times rather 
than Just once. In such a situation; each repetition of the original question 
Is coded, s6 long as there is some timeiiln between which amounts to a new res- 
ponse opportuni'ty being extended to the student. However, redundant repetition 
of the question ("Well, do you know?") Is coded as only a single repetition 
since no time for an opportunity to respond is allowed between parts of the 
question. When such titne Is allowed (."Well? . . . Do you know?"), two separate 
repetitions of the question are coded. 

' . • • " ■ 

Integrate (INTEG) 

Integrate should be coded as a form of feedback any time when the teacher 
uses the student's response (n her ongoing lecture, questior>lng or discussion. 
He may use one student *s answer to build her next question, or he may use the 
student's answer and discuss and elaborate on It before continuing to Question. 
It should be noted th^t the column I^^TEG is set off both from the sustaining 
and from the terminal feedback categories because it may occur In conjunction 
with either type of feedback. At any rate, when the coder checks Intenrate, he 
will also have checkqfd at least one other category under sustaining or terminal 
feedback. \ 

^ The remaining catjbqories deal . with terminal feedback, that form of feedback 
with which the teacKer ends his contact or his response^ opportunl*^ with one ^ 
: pupi I and moves on/ 



3/ 

■ ■ . . , 

ERIC 




TERMINAL FEEDBACK 



No Feedback Reaction 

If thi^ teacher meke*-sper response whatever foliowinq the student's answer 
the question, he Is coded for no feedback react I og^ (0). This means that 

hibmakes no verbal response to the pupil and does not communicate affirmation or 

■ f f 

\ ■ . • '...,> 
nbqatlon by bhakfnp his head In response to thp answer. Instead, he merely 

inofes pn to something else, perhaps by starting to make a new point or by 

ikffig. Another student a ^uestl^on. Most coders will be surprised to find that 

tWTs category Is used much rvpre often than they had expected. It frequently 

In . 

Ippcifis that the teacher makes no feedback reaction at all to the student's 
ipansw^ri espec^lally ln,fastrfw^ drills where he Is pushing to get * 

* * ^ ' ' — ^ ' ' ' 

dor/ect answers In an Impersortal fashion, without paying attention to the Indl- 

>: ■ . ' . . .jj . ' . •, .. 

>^^ii^ giving -jfhe alnsweri % 

In addition lTC>, t of no feedback reaction outi lne§ : 

aboveiT where the teacher says^^nd vdoes nothing In reaction to the pupils one 



special type of teacher* reaction? ^s also coded In this category. This occui-s 
when the teacher repeats theJiupT I 's answer ^n a quizzical manner without Indl- 
eating whether he considers It to be correct or Incorrect. This reaction may 
frequently occur when the teacher Is asking the students to guess, give opinions, 
or make predictions about something. In such Instances he may rej?ly to the 
student's ianswer ,("He»s going to go home and tell his mother") wl-Jh an ambiguous 
response ("Ydu think he'll go home and tell his mother?"). Unless the teacher's 
feedback reaction 1$ fiirther elaborated to provide affirmation or negation or 
some :5Ut>stant I ve answer to the pup H, It Is Ibded as noVeedback reaction. 
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Process Feedback (PCSS) 

The process versus product distinction Introduced previously In the 
discussion of l^vel of question Is also used In coding the level of teacher 
feedback. Process feedback \i coded under PRCS, while the following three 
categories refer to product feedback (simply giving the answer In one way or 
another) • Process feedback - Is coded when the teacher goes beyond merely pro- 
viding the right answer and discussias the cognitive or behavioral processes that 
are^to be gone through In arriving at the answer. In other words, he rev lewis the 
question or problem with the student at length, telling him hpw to go* about 
responding to It and not merel^ what the correct answer Is, Process feedback 

occurs most frequently following errors, when the .teacher explains the (Masoning 

.> 

processes to be gone through to arrive at the correct answer-;pr explains the 
erroneous processes followed by the student to arrive at the wrong answer. Process 
feedback may sometimes follow correct answers, as when the teacher elaborates 
on the response to verbalize the process knowledge It represents ("Yes, we know 

that we should use a capital letter since It Is a proper name, arid all proper • 

' ■ * - ■ * 

names begin with capital letters."^. Teachers may provide process feedback by 
■ r 

simply answering a process Question, since by ?l^fInItIon a process question 
.requires a process answer. Other than this special situation, however, process 
feedback will usually reauire elaboration upon the answer to a questlonT 

Glve^ Answer CGIV^ANS) 

This category Is used when the teacher gives the student t,he answer to the 
question, but does not elaborate sufficiently to be code^ for process feedback. 
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The category Is used only when the pupil has given a wrong answer or has not 
answered the question. When the teacher gives an answer to a process question 
It Is coded as process feedback. Otherwise, any situation In which the teacher 
provides the answer to the question to which he has asked Is coded as gives , 
«"swer (GIV ANS). Usually this will correspond to product 'feedback following 
product questions, although occasionally giving the answer to choice questions - 
may also bo coded hoTe If the student does hot take a guess and try to answer 
the question himself. • 

A$ks Other (ASK OJH) 

If the teacher does not answer the question- h I mse If but Instead asks another 
pupil to answer It, the feedback Is coded as asks other (ASK OTH)'. This category 
Is qpded regardless of the level of "question or feedback Involved (I.e., feed- 
back to process questions Is still coded under asks other If, the teacher asks 
another student to provide the answer). Sometimes the teacher will ask another 
student very expl Icltly to answer ifhe question that could not be handled by 
the first ("Johnny, can you help Mary?"). However, this need not be so 
explicitly stated for asks other to be coded. Whenever the pupil does not answer 
a teacher question and the teacher moves to someone else In order tq qet the 
answer to that some question, the teacher's feedback reaction Is coded for "asks 
other." ' • , " , V 

If the teacher asks a question which has several r I ghf answers, and he 
gets a right answer from one student, gives feedback, calls on another student and 
gets another right answer, etc., this situation should be coded as several new 
questloifs Independent of each other. Do not code ''ask otheh." Therefore, the 
designation ASK OTH can only be coded after a wrona answer. 
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Call Ou^ (CALL) , 

Th« call pet category ts used when another studenj calls out the' answer 
to the question before the teacher has a chance to act on his own. This cate- 
gory Is coded regard less the level of qu^^stlon aske^; If another pupil c'aHs 
out the answer to the teach<ir's question before either the first student or the 
teacher himself can provide that answeh, the feedback category call out (CALL) 
Is coded. Usually this will mean also cod I i^Ta^response opporturffi^for the pupil 
who called out the answer, provided that the teacher makes some Individual res- 
ponse after he calls out the answer. In any case, the feedback coded for the \^ 
first student Is CALL. 



I 
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■ • . ■ ^ ' . ■ " ' /:f 

SUBJECT MATTER CHECKLISTS >/ 

Tha subject matter checklists have been added to the first coding sheet 
In order to facilitate the writing of the standardized tests which will be 
administered to all the students In the Junior high 'study. In form they are 
simple checklists, and the coder should check any activity which appears during 
the class hour on these checklists. An attempt has been made to Include the» 
main topj^s for English and for math at the seventh and. eighth grade levels. At 
the bottom of each box, however. It may be noted that there Is a line titled 
"Other";" the coder should use this line whehever necessary, specifying what the 
atrt^lvlty Is If It does not fl-|j Into any other categories. Clommon- sense should 
be used In these categories In that If the teacher merely mentions In passing 
something that the students should remember, that topic should not be checked. 
For example,;i#f a teacher gives a composition assignment, and as a part of his 
assignment cautions the class to remember the punctuatl^xi^d capitalization 
rules which they have studied, the coder should check composition; he should not 
check punctuation and capitalization under grammar, because the lesson did not 

J V 

truly djdal with punctuation or capitalization. There was merely a mention made 
of this topic. 
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/ STUDENT INITIATED QUESTIONS AND COMMENTS • ' 

. if 

ThJs section Is used to cover public response opportunities that are 
Initiated by thegstudent rather than theJ^eacher. They may be In\he form of 
a question pr*e,.«pomment. they are similar to other response opportunltjes In 
that they are dyadic teacher/studervt Interactions which are public and moni- 
tored by the rest of the class. However, they are not Introduced by the teacher 
and do not Involve the student responding to a, quest Ion posed by the teacher. / 
The SIC and SIQ codings are tabulated separately In order to keep them distinct 
from the normal^ type of response opportunity In which the student answer's a *^ 
teacher-posed question. \ 

There Is one distinct type of student In4t*lated comment or question which ' 
will not be coded In this section; It Is a new behavioral designation"* In the 
Junior high coding system called "bait." If the coder observes a student Inltla- 
ted comment or question which Is obviously going to requ.Ire a dlsclpl Inary res- 

ponse, and wWch was done In order to ;"get to" the teacher»*as"much as possible, 

■ ' t ' ■ 

* ' <• 

^hls coding system requires that such an Incident be coded on the dyadic contact 
page In the behavioral section. A more detailed description of such a incident 
Is Included In the behavioral section ot'thls manual. 

Generally speaking, SIQ's and SIQ's will deal with academic matters In 
at least some way. They-are meant to be public In nature and are said for the 
entire class's hearing. The SCC (Student Created Contact) (which wMTbe explained 
later) Is more personal In nature and actual ly meant only for the teacher's hearing 
althoi^gh many of them are Indeed heard by the entire class or^ most of It. Another 
mode of' distinguishing SIC's and SIQ's from SCC s I*s the physical proximity of 
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teacher and studerit. An SCC wl 1 1 probably bqcur with the tegcher and student 
^ In c^Qse physical proximity and a SIC or $10 wj Unusual ly occur with some d^s- 
tance between the f^'O people Involved.^ It Is the responsibility of the coder 
to make the best posslb'le^^j dlstlngulshlna between these ■♦wo cOfJIng 

situations based on evaluating the Shove named, factors. 

■ Studefct^ M or F ' ' " ■ : ;/V.;; .- /.v) • 

. When a istudent Initiated questloB.pi^^ommen the coder f I rst of 

.all. Identifies the student, locates the student *s -number on his seating chart, 

1^ an^ enters It In /he appropriate male pr f^ma I e co I umn under the sectfon labeled 

STUDENT NUMBER ^ _ 

puestlon or Comment (QUES/C0^f4) ^ ; > 

I The coder must next determine whether the student Initiated verbalfzatfon 




wa& a que.stloh or a comment, and. he checks the. appropriate: col umn* One ^dr the 
other of the^e two categories must be checked. 

' • . /■ ^■ ■ ' v. ^ ■ ■ ' . ■ ■ • ■ 

■•• • •■ ■ .■<■■••■-..•■"■ ■ " -.^ ' ' •• , 

Cal'l Out (CALL) ' - - 

. The student may. have raised his hand requesting permi.sslon to talk, or he 

• ". " ' . ■ ■ .' ^ . .- ,' ■ 

ma^ calJ out h Is verbal Izatlon without pertnisslon . I f ther' student cajl^out, 
check the CAIA column. If he Is given permission to speak, then leave 
column blank. ^ ' / ^: ; - 

Relevant (RED ' . ' . - ' ' ' 

Relevant Is coded If the question has to do with the topic under discuj^ion. 
at the time, or If the question has to do with procedures for acconpl Ishinq the 
assignment or activity which I Sv^ going on .at the m&ment. For ex^mp le, J f the class 
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is prjBpartng to do a math assignment and a' quesflonr arises about the number of 
problems to do, the procedure for working a particular problem; or the time that 
the assignment Is due, these would be considered relevant , 

Irpelevaht- ( IREL) 



Irrelevant questions would^;t% any which were not about the current topic. 
If the class' Was doing a math assignment and a ;student asked what ;4;|me school- 
would be dls^mlssed for the day, the question would be coded as Irrelevant (IREL). 



Pra I se and Cr It I c I sm (+ - ) V 

Praise (+) and crU^IcIsm (-) columns are TjBSefved for coding the teacher's 
.posltiye or negative evaluation of the student's question. An example of praise 
^ould be; "That»s a ^good question; I *m glad. y6u asked that." Critic Ism wou I d 
be coded If the teabher responded, that's a, stupid comment. You didn't think 
; that through. \^ ^ * ^ 

in the praise and criticlsmcolumns, praise and criticism feedback as ilfeed 
In the student Initiated question and comment boxes refer to the content of the 
/ answer, not behavior. If ^ the teacher gives praise or criticism referring to 
the student's behavior In Initiating his question or comment, 'code It on the 
second page uhder behavior related contacts. 

Iqnore (IGNOR) i ' 

The teacher makes absolutely no response, either verbal or non-verbal , to 

,«■■■• ^ • • ' ' 

the SIC or SIO. }■■ ' - , . > ' 

. .■:■».■■,/■ ' ■ : ■ 

' m. ■ 

Acdept (ACCPT) . y ' . 

; Th« teacher simply affirms or acknowledges the student's S IC or SIQ. 
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' Not Accept (NACyP 

When be does. respond to the. quest I on, he' may not accept (NACPT) ft 'Into 
the cHscussion> or otherv/tse refuse to en1^rtaln-lt. The teacher might say, "We 
aren't talking about that now," or "Let's stfck.tb. the subject.** 

Feedback (FDBK) 

The teacher may respond , to the student Initiated question or comment with 
a brief answer of a few words or a short phrase* This Is coded (FDBK). An 
example of a feedback response would be the student question, ''What paqe are 

we on?" and the teacher's answer,*. "Page six," lY^ feedback cateaory includes 

.. ' ^ . , ■ ' . ■ " ■ I, , . '. ■ ■- 

"product feedback" In the original sense of the el jBmentary coding system. 

Process Feedback? PRCS ) - ! ^ , , 

Process^ feedback (PRCS) occurs when the teacher not only responds to a 
student's question or coniment> but elaborates on It to some 'degree, 'going 
through the steps Involved In reaching that decision or In some way explaining 
the basis for the response* During a lesson on sentence structure, a pupil may • 
volunteer a sentence which he has composed. If It happens to fit Into the lesson 
at that point and the teacher a I lows ^h Is student Initiated comment, he mlqht 
respond to the example sentence by Sjaylng, "That's fine, Johhny*. You have remem- 
be red to use a capitalized word to begin your sentence, to use a semi-colon 
between two Independent clauses, and to end your sentence with terminal punc- 
tuatlon or period. You have applied the rules of good sentences which we have 
been discussing today, and that's fine." In this case, fhe coder would code praise 
(++) as a response and he would also code process feedback (PRCS). , ' 



The last two categotres are set off from the other feedback posslbl I Ittes 
' because they deal %tth new dtrectlohs the teacher roay take w a student • 
in 1 1 teted convnent or question. 

, Redirect (RDRCT) 

Redirect XRDRCT) Is checked when a teacher receives a student Initiated 
question and repeats the question, caflind on another pupil In the/ class. 
• The teacher redirects one student's question to another' student. Redirect ^ - 
will almost always occur In response to a student Initiated question. 

Jnteqrate ( INTER) * . ^ - / 

The coder checks Integrate, (INTEG), If the teacher takes a student's • 
■ queistlon It, weaving It ^Tnt^ his, ongoing d Is 

or Into'+he nex^ respoi|se oppbrtunlty. Integrate may occur after either a students 
Initiated question or comment. 

Note that there must always be at least one check mark I rv>the feedback 
columns of the SIC-SIQ box. Ther^ Is, hopefully, no Instance where at least 
one*form of feedback wou^'not apply , to the Interaction. 



CLASSROOM FORMAT 

This section has been added -to the junior high coding system In anf f ^ ^i^ - 
attempt to get at the context of various classrooms. Listed are a number 
of formats which; the class may take on.. The coder wl M usuaMy deal with this 
section at the end of -rfie hour by coding classroom format- In terms of the 

■. r . : ^ . . , . ■ \ . ' 

number of minutes spent In each Individual format. A common sense decision must 

■ ' . . , . • ■ , . , ■ ' . ' <> 

beu4nade In terms of not coding fractions of a minute. If the teacher says. 



"plass., there Is too much talking today," It should be coded If he goes 

^^ Irrfo an extended d I scip^n nary episode r more than a minute, this should - 

be coded to the nearest whole minute. You wi l l never code less than one minute. 

It Is possible that a teacher may use one oartlcular format In se vera J 
distinct episodes during the class period. A math tetacher may send sjtudents 
to the board several times durlna the class period /^o work problems; In this 
case i| the coder wl 1 1 note the number of minutes of each Individual episode. 



sum them, and place the total at the right hand odqe of the box. Each 'class- 
ic. > " ' '* . y ■■ * ' 
room fi)rmat used more than once should have the sum of the minutes pfaced 

at the right hand edge of the box. - ' 

' ^ 1 ■ • • ■ ■ ' ' • i;-:? _ ' .•■ 

.:■ . .• ■■■.•^ ^ - . • ■ ■ . ■' , '■ 

Peer Tutor \ 
: The ftrst'^classroom format shown Is PE^R^TUTdR. This is coded when a 
tewacher assigns one usually high achieving student to help another or perhaps 
two or three other students who needrextra help. 

' • • 4- ■ ^ ' • - .."I 

Small Group w/ Teacher Contact, Small Group w/out Teacher Contact (SM GRP/TC, SM^GRP/N* 

Teachers also sometimes break' thel r classroom up Into smal l groups. The i 

ciassroom format box contains two small group designations: SM GRP/TC and SM GRP/NTC.i 

The distinction is made on the basis of teacher contact or aij^ience of teacher con- 

' 45- ' ■ , . • , • . ' ■ , 
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tact. It should be remembered that «s' soon as a classroom breaks up Into, small 
groups/, the toder .wlll I wned lately change his academic respoase opportunity 
Sheet, begin a new pne with "Smal I Group" checked at the top and the group * 
nwnbers' numbers noted on the appropriate line. As.soon as the small group 
format ends, he mdy return to the first sheet he was using, or he may begin 
another response oppor-funlty sheet checking "General Class." « 



on 



Board Work (BOARD) 



The next category Is BOARD; it refers to board work when the teacher of 



a math class,' for example, sends pupils to the board, perhaps to work homework . 

?W i.^y„P,r<AJe^^ 7^ . . .. - s 

Individual Seatwork ( IND SEAT) 

Individual seatwork ( I ND SEAT) Is noted when the teacher olves an assign- 
ment and has each member of the cjass viork on I't by himsel f at his own desk. 
■ It Is, a common assignment shared by most, or all, of the class; this Is In con- 
trast to the Individual I 2e<l,' self-paced format discussed later. 



TRANSITION 



Transition time Is that time which is within the class^perlod, potentially 
(wallabl'e a^ teaching time b^ut Is not utilized by the teacher although he Is 
present In the classroom. This tirrvs Is typically characterized by disorder, 
minor physical aggVessIon Incidents, social Izing, etc. 

■ ■ * ■' ' . ' • 

. The category BS wl 1 1 be coded anytime the teacher Is Just visiting with 
the class,' talking on some non-academic subject. For example, the math teacher 
tn^y <x^ and spend the first ten minutes of the class 
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perfod talking about 4he Junior hr^t)'fo6tba ganfe the previous Friday, ^ 
the w|nr(pss record of the team^ -the players on the team, the plays used In 
the game, etc. This would be coded as fiS time. The coder should not code 
BS time as student-lnttlated comments, afcademlc response opportunities, etc.; he 
only notes the number of rnlnutes^sqent' on this non-academl<;^actlvlty. Finally, 
the coder should only Code BS^when ?fet least one minute of diversion occurs. A 
teacher's passing commenf at the beslnnlna' of the class such as "Wasn't that 
,a good -f ootba 1 1 game Friday night? j hofie^^y^^ It," would riot be 

coded aS BS because Pfgrts brevity/ IH-Js only when significant amounts of 
classroom time are spent;, li)^ ^^t^ ' 

; Group DIsclpl Ine C€RP DlSC) ■ - . / '^ j 

Group disclpl Ine (GRP DISC) Is the next category; the coder should make 
an evaTdatlon of the amouiit bf.tfm^. for th4s category which the teacher spends 
In disciplining the entlf^ cla^^s at or^^a. [For example, on a day when a class 
Is particularly restless;,' th^ teacher >nay temporarl ly leave the* subject matter 
he had planned f on the day and spend f lye minutes leipturlng the class for lack 

of attending behavior. This would' be coded as group discloltne time. 

' . • * f* ' ■ ' . ' ' • " • 

1^ ■'■"'..'/' ■ ' " ■ ' ■ . ■ ■ 
Lecture or C Temonstratlon (LEC/DEMO) ' ' : r . 

■ ^ t • — . *./ ^ , ■ .' " 

Lecture/demonstratIon|(^ the mo6t common classroom 

format. Included In ,thlis,9!gctl|<^ should be a summary of the time the teacher 
spends In: lecturing the <5* ass dr in de^^^ points of a lesson. A 

math teacher , for example, might tedch a lesson on square roots.. He would be- 
gin' with a, lecture explaining what a square root Is and the operation of taking * 
a square rbbt. He"^ert might demonstrate on the board' the actual steps Involved 
In computlilg ar square root. All this time would be noted under lecture-demohstratlon.l 



sslon (DISC) 



Discussion (DISC) Is the next classroom format. Time coded as difecusslon 
In the classroom should those periods of tf me characterized by an exchange 
of questions, and answers between teacher and students. The coddr will note that 
there Is ^n asterisk by the small group teacher contact deslgnatlon.and also one 
by discussion. These are the two classroom formats which will always require . 
academic response opportunity coding. Small oroup with teacher contact wll I be 
coded on a page which ' Is designated "small grfoup" at the top, with the smalY* 
group member numbers listed In the appropriate blank. \Olscussion wl 1 1 be on a 
separate page with "general class" checked at the top of the page.. However, It 
should be noted that the distinction between lecture/derjonstratlon and discussion 
Is not always a clear one. It Is highly possible, particularly In a math class, 
that a teacher may be writing on the board, demonstrating a particular type of 
problem, and lace his lecture with occasional acadefn I c response opportunities. 
These response opp6rtunltles -must be coded In the pub I Ic response opportunity 
box, and Jt Is up to the coder's; Individual judgment to decide* whether tb code. ^ 
the format as lecture/demonstration or discussion. The coder shduld judge - 
whether the major part of the format Is more lecture/demonstration in nature or 
more discussion oriented, and code the format bpx accordingly.^ 

Drill 



Drl 1 1 should be coded when a teacher sets up a classroom format which • 
allows the student practice in applying something he has learned. If a math 
class Is reviewing multiplication and the teacher goes around the room having 
-each pupil recite one particular part of a multlpl Icatloh. table, this would be 
time devoted to drill. ^ 
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Spec! a I \- 

The category SPECIAL ?s Included /to cover classr5)om activities which do 
not fit Into the other cate^r I es. When the coder uses-thls designation, he 
should make a note of the F|rtloular/ action. This Is accomplished by placing an 

fey the "special" i^h and /indicating at the bottom of the pace what 
the special activity was. |n; example of a special activity might be an English 
class lyhlch divides Into snl 1 1 groups In order to develop and present a program 
such as pantomime or puppef ^hctw. 



Organizers 

. ■ Thecate^ry "prganlzers!' refers to the 1 1 me% teacher uses In shifting the 

class frcJm one classroom" fopmat to another.. It may be that he fas to spend 

■ '■: . ' ' ■ . ■ ■ 'I ■/ ■ - ' ■ - : ■ . ■ : ^ ■ . 

five minutes arranging tfee class Into small groups. If this Is the case, then 

the coder would place a W$" 'after organizers. 



over 



^ Lost time \ 

Lost time refers tc| th<^se blocks of time within th^ classroom period 
which thf, teacher has no con|-rol. Lost time, for example, would Include such 
events as a fire drill or an;j announcement over the public address system. It * 
Should be remembered that fhi lost time total Is used In figurlhq the Total 
Teacher Control Time, recx^rded In the space at the top of the paqe. At the end 
of the hpur^ ^the* coder takes the lenqth^of the class, subtracts the sum 6f all* 
the lost tlm^ eplsodias wffVhln that clas*sroom hour, and places the net total number 
Of teac^ier ccfntrol minutek In the blank' at the top of the page. 

y * ■ . * ' ■ » ■ 

Individual Sdl f-Paced W ork ( IND SELF-PACD) 

cThe next category fs Ihdiyldual self-pacod work (I NO SELF-PACD). In 

^ ' - . • \ 

this classroc^ format, eacjhj.student might for example have his own folder of work 
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which the teacher feels Is appropriate to his particular level. The coder 
wllJ^eep track of the number of minutes within the class spent on Individual 
self ••paced work. 

Out Time (OUT) ' ^ ^ 

' The category, OUT/ refers to time which Is (a) within the class period, 
(b) potentially available to the teacher for teaching time, and (c) characterized 
by lack of teacher-class contact by the teachers* own wishes. It would also be 
coded If a teacher leaves the ^room during the qiass period. 

Test . ' . '< ■ ^ ✓ 

Periodically there will be a test administered during a class period being 

coded. The number of minutes spent on a test, q-uiz or exam should be recorded . 

' ■." ' • " , * 

■ ■■ ' . * ■ ' ' ■ ■ ■ ^ 

on the last l ine of the classroom format box. This; Is the only place a test ISv 

coded; do not code dyadic contacts, SIC's, SiO»s, TAC's, and SCC^s, or academic' 

response opportunities even if they do occur during a te^t. ^ 

^ . , ~ ■ - ■ ■ ' ." '.*^, 

■ .■ ' ■ ' . " ■ ■ ' - ■ ■ 

other • '. " . . ■'' 

"Other" Is coded when none of the above cate^ries Is appropriate, it Is 
not necessary to specify what "other" .is. 



r 
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PEER TlfTOR I DEflT I F I cXt I Ofl 



. The sm^ 1 1 box below, the classroom format box Is labeled peer tutor 

Identification. (PEER TUTOR lOENT) It Is used toi Identify the particular 

. i*' ' ' . ■ . . i; ..... 

Students Involved In a peer tutor relationship. Each palrlaq vfl M be Indicated 
In the llne/llne with the txitor always being named first and Identified by his 
student number,' and the student number after the sjash refstrlng to the tutee. 
If thei-e rs more than one student be In^^^^^^ should place the 

student tutor number in the flrst^j|iflnk> place.a tiitpe'^ number In the second 

then drop down to the nexf nifie j^ri^ mark In the student 

tutor- blank' and en^er the number of another -tutee In the second blank. He 
should do this as many times as Is necessary to code the group Being tutored. ^ 



DYAO^^,e^GHER-STUDENT CONJACTS 





Dyadic' teachjjp^jHlt^rit^^^i^tacts I rresponsa opportunities 
the teacher Is ^al Ing pri>!^a/ely wltft^one pupil about matters Idtosyncra-j^c to 
him. rather tWan publicly ar^out material meant for the group or class, as a 
whole. The latter dl stl/(ct Ion .Is the key one, since teacher-student dyadic, con- 
tacts are not always private (the teacher may talk in a Joud voice or address 
the pupl I from across The room). Such Interactions are nevertheless coded 
as*" teacher-^tudertt, dyadic contacts as long as they Involve matters^ Idiosyncratic 
to the student and are not public questions (response opportutllties). 

Dyadic teacher/^udent contacts are divided Into student created contacts, 
afforded contacts, and behavior related dontacts. They are further 
subdivided according to ^whether they deal with content or procedures, whether 
they are personal or work related, and according to the teacher's behavior In 
such contacts. . ^ 
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; STUDENT CREATED CONTACTS , . 

In dealing with student created contacts, the first necessary piece of 
data Is the coding of tfte student number of the student Involved In the 
contact under M or F In the student # section. .Next, the coder must decide whether 
the contact Is work, related (having to do with either context or procedure) or 

personal (relating to procedure or experience sharing). If In doubt, keep the 

^ I 
work-related area clean by coding S.qc, personal, rather ftian SCC, viork-related. 

Whether It Is possible to determine x>r not (I.e., ai^ble or Inaudible) ' 

always code Context or Procedure under SCC, work. The convention Is to code 

PRCD whenever you cannot determine which actually occurf-ed. If the code Is 

PRCb (under SCO don'+ code anyth Ing el^B^^not even Brief and Long— this'' w^l f I 

keep only Content contact^ in the Brlef^Long-Delay-FDBK--Process columns. 

In a'SCC-work; always code brief or lohg, even If It Is an audible contact, 

and you can code the feedback In the audible categories. This will permit checking 

our previous assumption that process feedback Is long and product feedback is 

brief. However^ If the teacher delays a SCC-work, It Is not necessary to code 

brief or long. 

Work-related 

There are two types of work-related, student-created contacts: context 
related and procedure rePated. 

: ' , . . ■ ^ 

Examp les: V . 

I . content related , . 

shows work after finishing ^ 

asks for help with problem ^ 
.wants to If now how to spel I a word 
•wants to know If answer is right 




53 



2* procedure related 

asking what pace to dp^ or what probjems 
asking pemfss I oj|^ to read library book 
aliking for repcftltlon of assignment 
, asking If paper^ should be' titled ' 

When a student-created, work-re I ated contact occurs, fhhe first decision 
to make Is whether It Is content-related or procedural and check the appro- 
priate blank* If tHe coder cannot distinguish here he should check procedural 
and thereby keep the t^ontent category clean. When coding "Procedure," no other 
codings are needed/ 

Praise and Criticism (++, ~) ^"^^^ 

Praise (++) should be coded jWienever tt)|^ teacher makes a positive 

evaluative comment to the student regarding the quality of his work, or the 

"effort he Is expending. 

Examples; , 

"You're doing very wel I . Keep It up." 

"Mm very pleased to see you v^orklng so hard." 

"You got all your math problems correct. That's excellent." 

Praise comments are usual ly said with feel I ng and often wM'h some^affect 
such as a smlle,^a pat on the shoulder, etc* 

Criticism { — ) should be coded whenever the teacher makes a negative 
evaluative comment to the student regarding the quality of his work and the effort 
he Is, expending. This negative evaluation goes . beyond mere disagreement* He . 
may disparage his ability or motivation. 

Examples: ^ / . 

"YouVe not trying." / 

"I told ybu to do the exercise on page II. That's page 21.'' 
"Your papers are always messy. You jyst don't care." 



Note that praise and' criticism columns are codbj^ only when theyoccur. 
Itoweverr there »|jri always b,e sane form of coding In the fol lowing,' slx-r 
ooliimn section.; . ^ , 

these columns deal/ wfth the teacher's response SCC- Ht may be " 

. seen that the six columns are divided with" three on either sitde of the line. 
This lino distinguishes codings to be made when#fhe teacher's response Is 

Inaudible, from codings to be made when the exchange Is audible to the"^^ coder, 

■ . . •■ - ■ ' . .■ ^ ■ ' . *> ■ 

flje Inaudible label;^^ and long columns Is added for this 

coding because frequently the lndlvl'dual^(teacher/student Fnteractlon that occurs 
In the dyadW contacts w 1 1 1 be carried on In hushed tones across the ^ 
from the coder where hQ cannot hear the content of the Interaction, (in such 
cases, where he Is unable, to code the nature of tli(e teacher's feedbacpk; 
because he cannot hear It, the coder merely notes ther^revlty or length of 

.'the Interaction, and the fact that It waSy^tudent created by virtue of Its ' 

■ . . ■ ■ ■ L . " ; : * ^ ■ 

: : being coded In the SCQ bbx. ' I 

' . ■■.^ ■■ ■ ■ . ' ... . ' ■ ^ . • ^ 

Brief-Long • , ; , ■ . ■- . .■ ^^'s-'^'' 

' ■ N " - • • ' . . ■ . «■ • ■ ^ _ . ■ ■ ' . . 

. Even though the codeir cannot hear .the exchange,- he-can bbserye whether- . 
the teacher 'jl^ response consists only of two or |tn^ which he Would 

code BRIEF, pr a more extended verbalization. In which, case he would code 
LONG. The Brief and oLong columns have beqn added In order to capture some 
Information, even though the sec. Is not audlbie to the coder, 

. When audible, the manner in vKhlch. the teacher gives feedback, aside from 
^.-^ (^^ comments'^ may be dlstlngulsbed In any one of the followrng ways. 
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This column should be coded whenever a^student attempts to Initiate 
contact with the teacher which Is obviously related. to work (e.g., he ap- 
proaches the teacher's desk with his workbook, or a sheet of paper) and 



the teacher Is occupied or hasn't -^Ime at the moment to attend to the pup 11 

and. hence, puts him off* The teacher may tell him to return to his seat . .. 

that he (the teacher) will get to him. later, or to wait his turn In line, etc. 

■ Example:. ■ ...... ; ■ 

A student stands by the teacher's desk with a book In hand. " 
The teacher Is preparing a note to go to. the office. The 
teacher may look up and say, "I Ml get to you In a minute, 
, * P Lease sit down." Or the teacher might simply wave the student 

away and point to his chair. \ ^ 

■ ■-■ : \ \ ' " . ^ . . . . ... ^\ . ■%, 

Feedback (FDBK) 



Feedback should be coded when the Interaction between "teacher Snd studenVC* 
deals wIth-produ^1ng a<"spec|Tlc answer to a spec I.fic question. ' It does. not * 
requfre vfeirbaj Izatl^ of processes' by which "the answer was^ airrived at. By 
the nature of this type of feedback. It will be of rather shjcy-t duration, v 
For" example,"^(B teacher may glance at the workbook the p6pM Is holding and 
^say "Good!". In this case; "Good!" would be coded as praise (++). and product 
feedback (FDBK). . Tf the teacher responds to a pupl.i*s quest Ion Iby saying • . 
"Page five", or "In your workbooks" the coder "would jusficbeck feedback (FDBK) 
without checking praise or crli^tclsr^ since neither of thiese occurred. 

■ ■ ■ * ' \ ' . ^ - / ■ . ' . ' 

Prociess CPRCS) 

.^/ Process Is c^ded when the Interaction exd^eds that of product feedback 
In tjhatr the' teacher verbal izesvthe proqeiss by> which a pup M arrives at an' . 
answer oi^ the: steps In the work, he had to do, or' in some way not only gives 



the answer, but an analysis of how It was arrived at. For example/ tne 
teacher may respond to i sftudent by saying, "I thInkyouMI find It easier 
If you use the vocabulary' In the back of the book. . The worlds that you need 

. • • ' ■ . ■ ■■ 

are found there." This Is coded process feedback, he has told the pupil 

• , ' . ^* • ■ 

something about the way the assignment Is to be done; and, he has given 
him an analysis 'of the'steps Involved \r\ doing the assignment. 

PERSONAL-RELATED ^ . 

For student created confacts of a personal request»nature, we will merely , 
code^ feedback given* to the student by the teacher. Th6re are three posslbl I Itl 

gRANT I„s coded when the teacher permits thq studen* td jdo what he requested; 

■ ■ . . , ' '.-•'■■'> ■ ■ ' ' ■ . ' 

DELAY Is coded when the teacher, asks the student to hold his riequest until. 

■ : . ■ ■ ■[ " ■ ' . - • •' 

some later time; and non-grant (NGftNT), Is cjcjderf when the teacher does not 

■ ^- 'I.- ' \ ■ ' ■ ^" \i 

permit the studentVs request. To repeat an ear I ler* section, the coder 

•must Tak6 care In dlstlngulshrng betwqen SCC^s personal; and S|Q*s. The twa. 

conditions to be determined are (a) is the student's verbal tzatlbn personal 

In nature, is It meant only for the teacher's hearing, and (b) Is the student 

In close physical _ proximity with the teacher? Although these 'di st I npti oris 

are not Iron-clad ones, they wi 1 1 hold In general, «nd will help make the 

cod i ng dl at I net tons . 



TEACHER ApEPf^ED CON^ . / 

Interactfons are coded t^^cher afforded 1 f th© teacher gf ves feed- 
back about work When the pupM has hot solicited It (the teacher either calls 
the student to come up to his desk or goes/iround the room making Individual 
comments to the students). Created contacts are not planned by t(ie teacher 
and occur solely because the studerit has sought them out; afforded contacts/ 
are not planned by the student and occur solely because ifjhe teacher Initiates 
them. If the coder cannot determine whether a dyadic contact Is student- 
created or'^acher-af forded, code, ft as ^ TAC. * 

The^f I rst decision/ to be made In a teacher afforded contact Is the 
Identification of theyt)upll and the placing of his number In the appropriate 
M or F blank under Student Number. 

Praise A Criticism (-H- \ ~) 

Praise (+t) should be coded whenever the teacher makes a positive 

evaluatjie comrneht to t pupil regarding the qua I I ty of the Qr f\\e ' 

effort he Is expending. . , 

. Exampfesv / ' 

^You|re doing fine." i^S^: ^ ^ ' . 

"That's good. Keep It up." " • , , ; ' 

"l^m very pleased to see you working so hard today." 

Praise comments are usually ^afd ^Ith feeUng and often w|:tU so(n^. affect, 

such'^as a smile or a warm tone of voice, ' 

Criticism C-^) should bei coded wtene ver tte teacEier makes a nfeqattve 

evaluative comment to the pupj^l reggrdlng tte qua llfy- of tii,^%ork or ttie 

effort he 1:5 expend Tng. TBlI§ negatNe evaluation gbie^ beyond, mj^re dtsagr;^^^ 



The teacher wf l;|^lfsparage his abMtly or mottvatlon. 
Examples; ^ 
"You're not trying." 

"Your papers are al^iays so mesfsy; you Ju6t donH care*"' 
Note that prali^ifflfhd cr^ttctsm only when they occur. 

||ie next section titled "tnaud" (inaudible) Is to be used only fn the 
event that the coder sees a teacher alffof*ded contact occur but, because of 
the low tones of voice or 'the d Istance away from the coder when It occurs, 
doesn't hear the actual exchange. ■ 

Brief "Long 

^ such cases, where he Is unable to code the nature of the teacher's 
feedback because he cannot hear It, the coder notes the occurrence of the 
lihteractlon by coding Its brevity (BRIER) or length (LONG) and, 6y placing 
'the, codings In this box,,nq;t^s that the contact was teacher afforded. 

/Observe (OBSV)' ' ^ 



The next three columns deal with the f^rm of feedback the teacher gives 
to the student when the "exchange Is audible. Observe COBSV:||the first of 
these three columns;. Is c^jecked when there Is no verba T Interaction at all 
between the teacher and the student. If the teacher moves around the room, 
pausing to Idok at the Individual seatwprk of a pup 1 1. &ut doesn^t say any-^ 
thing; at a ^ to him, then observe C0B5V1 Is coded. 

- Product ^f^ (FDBK) / 

ProdiJct feedback CFDBK) ts coded If the teacher' pauses, looks at the 
student^s work, and says, "Yes, tbat's; right" or "You're f fhfs or gives 
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some other, factual piece of t|^Pnnat ton. Product feedback Is usually a 
f a I r 1 y sho rt exchange . 

Process Feedback (PRCS) 



Process feedback (PRCS) occurs when the teacher goes through the rationale • 

or the steps Involved In arrfvtng at a certain answer. For example/ to conf I nuei; 

theOprevlQ|js I.I lustration, the teacher might pause, pbserve l+ie stgderit w 
at his 



seatwork and say, "Yes, that* s ciorrect,. and I 'ip glad you reilriembef*ed'*tp . V^V 

use an Introductory sentence, ^middle, and a cbncluston when you wrdte^'^^^^ ^r" 

paragraph. ThaftVs a good Jofei^^' Ip thls -ca^^, . p^aIse^ (++X' w ha cx^^ed^ii-/ ^ - , 
and alsg|fproc0Ss'feedtiack (^RGS).. ;.\ ^ \_J ^ 



Procedurei (PRCD) . 
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The fast of thQ teacher affoRifffe* "contacts . I s^ pro^edQ (RRCJDi< thl^ 
I s^not related ^trbct'l// t6..tHfe*wortc'^^^ on In tha^^ssr^m ■I'fl^^term3^^^^^^ ^ 
the subject. rrdNi-er/yThrs^cd^l^ su<5frNihstancefe as when/hhe teiacher ' j,' 

asks the 'stu'cJent tc^^ .^^is^ or5+o. pass olit - bopkB>.' fpr^lik^ 

Another Instance 'w.hlre^' procedure. ; (.PR<fi&)' ,wou I d be .cqded ^mig'ht be^i£^^ he taJ^s*' ' 
a student to renri nd . m "ten mi nutes tefor< the period-'jefxfe' so that -he can r 



discuss ^jn ' 
erat 



ng assembly pr-og ram.. Th6§e are prqqedurat kirtds of conslti-' 



srt jons ; . t hiay 'de^'l / w I>th the f p roce^ur^4& aspepts'-.of .t^d c/assr6om I n^ead^ o|yr 
•wltli.-the subject content/ /C<^paf4&d :t^ . 
column Itipjuies ^favors asked by^the teacher^ rndnami^n^ By ^ the teacher. 



an^ jfcte are '.no'TTonger ,c^^ when '^he^ l^ianks. the- pu^y^./ When cdW^ "Procedure, 



^ 'nb'^bthyrOcodi^ are -needed- 
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I n> Conciuslon 

Brief ^ind Long are a I way is coded jn conjunct Ion with FOBK and PRCS. ^ 
If observe t.s coded, brief and long need not be. 

The distinction between Teacher Afforded Contacts whlch%are procedural 
and Behavior Management Contacts^ Is that procedural contacts deal with some 
type of errald or organizing wh I c|i the teacher wishes to accomplish. He 
may rearrange th© seat I ng^ send students to the office with notes, to the • 
library for a book, etc. Thesje! ar^ ta^s the teach^fwants done-^ do not 
Imply "fault" on the pat^t of the student. 

Behavioral management In Behavior Contacts category Imp^ty mild corrections 
or Intervention In a student or students' behavior. He may move studentis * 
because they are'taiklng rather than for his organizational convenience, ff^ 
the coder Is unsure whether to code^ teacher Afforded procedure or Behavior 
^4anagement'> code procedure. 




BEHAVIOR RELATED/jCONTACTS 
Behavior contacts are coded whenever the teacTier makes some comment 
upon the pupil's classroom behavior. They are subdivided into non-verbal 
fnterventfon (NVIT), management (MGMT), criticism (— ), and threat (THRT). 
There are twelve specific behaviors. The list of these is found Just to 
the right of the behavior related contact box on the co(i^ri^ sheet* The 
first four behaviors are non-critical ones; In this cod"I5^ system, this 
means that they will be coded ^onjy If the teacher notices and reacts to the 
occurrence of one of them. From ''#4 on through the remainder of the list/ 
the behaviors are critical ones. This means that they must bp coded, whethe 
or not the teacher reacts to them. In the instance where a critical be- 
h^lor occurs and there Is no teacher reaction to It, the coder will code 
the child # column, the appropriate behavior #, and then draw a horizontal 
•line across the rest of the columns. This Indicates that the behavior did 
occur, and = that the teacher did not respond; In^^ few rare Instances,' the 

. * ■• ' . • • . 

coder jnay have coded the behavioral Incident as described above, and only 
then would the teacher react to the Incident, after a delay. In this case. 
It would be necQssary to erase the line and code his reaction and error 
according tithe specifics of the situation. 

The behavior related contact section In this coding system Is slightly 
more global than It was Iri the elementary coding system, In that we are 
Including any behavioral comments made by the teacher In conjunction with a 
student Initiated;. comment cal l'out, for example, or a student Initiated 
question ca 1 1, out. Beh^loral crJtlclsmMs teacher afforded In the sense 
•that the pupil usually does not want and does not expect #e Interaction, 



and the teacher cho^siteito single him out for comments. The conditions for 

• ' ■ ' \ ) 'fc • 

• : 

, eoding this category are: (a) the teacher singles out the p^jpIKfor comment 
Upon his classTOOiTi lehdvlor; (b) the Interaction concerns his behavior; It^ 
does not Involve pral$^ or criticism of the content of the student Initiated 
question, but rather would Involve crJtlc^Ism of^.the fact that the pupil 
cal led It out. * 

Overall, 6ehtiBvloral| criticism may occurv^n work-related and In pro- 

.cedural contexts. Most of the evaluation In this category will occur In 

- ' *^ < ' , 

cbnnect-'lon with thd pupl l/s attention, cooperation, and performsince of 

■ .' ] ' ■■■■ ■ ■ . ■ ' • 

classroom rituals, although occasionally, there wl 1 1 be comments made In 

relation to his academic work. In the latter case, these evaluations, 

which refer to the stiident's general performance, WM I usua My be made at 

the conclusion of a lesson. 



StudentLii^, M or F 



The first piece bf data coded under behavior related contacts Is the 
student's number. This involves identifying the student and placing"hl$ number 



fn the appropriate column according to sex. 
Behavior # 

The next column requires the Idelntlflcatlon of the behavior The 
approprlal^ number fbr.thls column Is selected from the I Ist at the right, 
and If It Ts necessary to- use Number I I, which Is Other, the coder should 
Specify what the behavior was. Code the appropriate behavior number under 
BEH The next five columns deal with the teacher's feedback to the pupil's 
behavior. iHi! * 
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Not seen Is coded when the teacher has not seen a critical tnctdent. 
Remember, It miftt be a critical behavior which Is missed by the teacher 
In order to code not seen. No other codings are necessary v/hen this column 
Is checKed. 



IGNOR ' 

Ignore Is coded when the teaaher clearly sees an Interaction but has 
decided to Ignore It. No other codings are necessary. 

Non-Verbal Intervention (NVIT) 

, Non-verbal Intervention. (NVIT) Is Included In this sytem to account 
for those situations In which the teacher takes steps to correct a behavioral 
problem; however, he does so without disrupting the whole class. He may 
'move close to a pupil who Is talking; he may tap a student on the. shoulder 
who Is daydreaming and point his book; or he<:ouid turn a student around 
In his seat when he Is'facing the wrong way and- looking at his neighbor. 
These are cases where th.e teacher does Intervene, but does so Inaudlbly 
with a minimum of disruption* . , V 

Management. (MGMt) ^ ' , ' : 

This category and the fol lowing two refer to teacher behavior In singling 

■ * * ■■ • ■ ■ 

out tor , comment a pupil engaging In Inappropriate or undesirable classroom 
behavior. It Is always verbal. Usually teachers' behav I orj managements wl 1 1 ' 
occur In AltugcHons In whlcl>|the pupi l Is doing something, that Is not nefeessarl 
Off i I wayl^ prohibited but whl^ Is troublesome at- thq moment. .In such Instances 



th« teacher wi \4 single out the student to Jnform htm that hTs present 
behevlor Is Inappropriate, but will do so without coawnunlcatlon of 
H rejection or anger as In criticism. . j^ampres of this are as follows; 

^Johnny, you're gettlHig too noisy." 

••Try to f igure out the answer on your own — don't copy 
off our neighbor.'.' V 

••Johnny, you can talk to Mary If you W^nt-to, but stay In 
your seat." 

^^/^l^a Junior high math class, a coder observed a girl turned around 
In her seat, tapping the boy behind her oh the arm with her ruler. After 
a moment, the teacher quiet l^y and with a not unfriendly look on his face, 
said, "That looks l ike a good one for my col lection." This Incident should 
b^ coded MGMT; there was no personal attack, anger or criticism In the teacher's 
contact and It was only a very ml Id form of disciplinary control. 

Criticism (— ) 



the lines of demarcation between rnahagenients (MG|^) and criticisms (— ) 

.^re sometimes difficult to discern. Scfnetlmfep the same or nearly the same 

' ' ■ ■ ' . ' « 

words could be coded In either category^ with the decision being made on ttfe 
' - , • \^ . 

basis of the non-verbal expre^lve and gestural components of the teacher's 

f: message. Behavioral Instructions given to the pupil merely In the Interest 

of Information or classroom management and without any connotatton^ of warnlrfig 

or criticism would be coded as management (MGMT). V 

Threat (THRT) 
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If, In thie math class 1 1 lustration given above, the teacher had said, 
"That looks like a good one for my collection and I will take It^ay from 
you ^permanently If t see It again today !'% the coder would code >i threat (THRTK 



.a- 

BEHAVIOR-RELATED CONTACT ERRORS ' 
Astde 'from wanting Information on the type and frequency of behavior- 
related contacts in the classroom, we are also Interested In obtaining a 
measure of the effectiveness of the teacher^s method of handling these 
behavior- related contacts. For +hls reason, we have chosen to record 
certain errors which the' teacher may make *f n the course of halting In- 
appropriate classroom'^behavlor. These can be categorized as target'. , 
timing or overreactlon errors . The last five categories in the behavior- 
related contact section exist for the purpose of recording these contact 
errors. . t ' ' 

No Error (NOERR) 



The no error (NOERR) column should be checked whenever the teacher 
halts an inappropriate behavior without making one of the above mentioned- 
errors In dealing with a misbehavior. If the coder is not sure that a target 

on' timing error has not; occurred,, he shou Id check the "7?^^ colyrrtn. A 

\ . ' 

more detailed description of this coding option will be discussed in the 

. " ^ "■ . ' , 

"??" section. , ' 
Target", Error 

A target error (TARd) is coded when the teacher reprimands the 'wrong 
student for a misbehavior which has obviously been committed by aniDther 
student or students in the classroom. For example, the room is quiet until -0 
Jane begins whispering to Mary. Mary continues the conversation, and 
"Jamie leans'over to Tisten. The teacher is annoyed by the nbise and says, 
"Jamie, turn around and stop a I that talking.** 

. ■ ■ • • ■ V ' 

A target error] is also^^coded when the teacher ma'kes an attempt to halt 

M ■ : ■' r .1 

a vjnlnbr. mlsbeh^avlor-whi le ignoring, or aliowingjia more serious misbehavior | 



' . 60 , 

• - ' ' 1 ■ '■ 

to continue. Therefore, fif two boys In the back of the classroom were 

' ■ L ■ . 

allowed to engage In a paper wad fight while the teacher reprimanded Mary 
for whispering^ a target iarror shouM be coded. 

Timing Error (TIM) 

A timing error Is coded whenever a teacher delays correcting the, 
student pr students Involved In a misbehavior until the effect of the 
reprimand Is dijninlshed. For example^ Tom and Mary are whispering about s 
after school plans. The discussion ceases and both go back to their seat>/ork. 



The teacher has been ^[fjVolved with another student's questions about the 
. assignment. After completing her coatact with the student she says; 
"Tom and Mary, stop your talking and get to work." Tom and Mary are 
understandably confused because they have been working ^or the last couple' 
of minutes. 

A timing error should also be coded whenever a teacher allows what Is 
yinlflally a minor .mlsBehavIor^ tp escalate^ Into sorrtbthjng more serious before 
It Is halted. Two kihdS <>f examples are relevant to this type of timing, 
drror. The first pccurs when a teacher Is aware that a couple of students 
have stopped working on their assignments and have begun^ta! king. However, 
'before the^ teacher decided to act on this observation, the majority of the 
class has become Involv^ In the socializing. The misbheavlor has spread 
because the teacher dfd not stop It In Its embryonic stage. ' 
-v The second sij^uatlon which can be associated with the concept of 

■ ■ ■ :>r1^ ' . . 

escaliition Is one whlcK..mlght be comparable to the following scenario: 
John and Dave are engaged In' a heated debate about the ownership of a 
p(9nc M The teacher notices tha actfvity but fails to re^ct to It ^ 
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Immediately. After a. few more Interchanges between the two boys, Tom 
pushes Dave ^nd a scuff le starts. Before the teacher Intervenes, a full 
fledged fight has broken out. The 4:eacher has committed a timing error 
because he did not stop the misbehavior before It became serious. 

Not Observed 

Occasional I y, the coder will be, busy coding other Information prior 
tb^ a behavioral episode and will not be able to gather sufficient evidence 
to Judge whether or not a target or timing error has been made. In such 
cases a gheck should be placed 4h the "??" column. This coding convention • 
should be used only In the case of target or timing errors, since the 
coder can usually tell If over^reactlon error has been made without having 
observed the total Interaction. . 

Overreact I on (OVRT) 

Aq overreact Ion error (OVRT) Is coded when the teacher either responds 
too severely to a misbehavior or dwells on the criticism of the misbehavior 
-beyond^ the level necessary to get the point across. 



/ ■ 



/ STUDENT BEHAVIORS LIST / " : 

: (DEFINITIpN^F TERMS) : ; 

The first four behaviors listed are termed mon-crltlcar^^^ 
behavior list,, while the remaining ones are critical . In tdrms of the; coding 
. system; this means that If one ojf the first four occurs and the teacher does 
^ not react to It In.any way; either verbally or noa-v^^ we do hot . 

code It/; If aay of the remaining ones occur, it must be coded, even If 
^e teacher does not react to It. The cr I tica I behaviors are deSmed slg 
f leant ;0n§Jjgh that we should have. a record of them, even If the, teacher does 
not SQem to note th(^.<^currence. As noted before In the Behavior Contacts 
section, in the event that one. of these behav^Iors ..does occur and there Is 
no teacher reaction*, ^ode the child number under M or.F, the behavior 
*humber^.and then dravT a horizontal Mhe; across the rest of the .col umns. for 
" ^^that I I-TOf, Indicating thereby that there was no teacher reaction. ' 

^Qr-^Not Observed > ' ' / ' . . - 

^ Not observed I nc I ildes ai l behaY^o^s which caused the student to be ; :■ 
. disclpl ined, but which were not seen by the coder. - * "^^"'^ 

Ind Typ Iriapp ^ . - 

The Independent. Typ leal ly Inappropriate 'category (Ind Typ In^pp) 
j/^c.ludes:air non-work re J ated behaviors which are. criticized by the teacher,, and 

" are not social • I ;i nature or disruptive to other chl Idren^^T^^^^ IncludBS 

■ • :/ . ■ ■ ■* ■■ ■ • ,. '.^s? _■^ ■• : 

wasting time, working on the wrong assignment at the wrong time, daydreaming, and 
anything else that the student does Independently that is rrbt disrupt I ve. 
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Social I iing ' ^• 

Social f zing and especial ly social chatting are J napproprlate behaviors ; 
that a ptudent engages In with a peer which are not disruptive but definitely 
out of "place at the time. 



Late 



Late Is checked whenl^'stlSident enters the room after the bel I has rung 

■ • ■■ ■■^r ■■. : ' • ' ;■ , ■ ■ ■ ; ■• ■ ■ . .' . • - 

^ signal Ing the beginning of the class -period. It should only be coded If . 

- - - ' ^ ■ . . .■ ■ ■ • ' 

the teacher disci pi Tnes the student for his tardiness. 

. • : \ ■.. . I ,• ' ' ■. ■ " '■ ' . 

Disrupt . / . • , • ■.. ' 

Disruptive t)*havior refers to behavior a student engages In either 
Independently or with peers which Is noisy or'dlsturbing enough to go 

beyond, el ther Ind typ I happ or Social Jzing. 

/ . ^ . ■ 

Sass/Defy . ' , ^ / 

Sass/Defy occurs when a student mocks the teacher, openly defies him, 
talks back to him, makes faces behind his back and exhibits anyvbehaylor that 
.can be conslderecJ grossly disrespectful . Th^Is Is more extreme than compliance 
with a frown or a scowl , In which ,the student demonstrates his displeasure * 
but compiles anyway. Sass/Def«j||^ns^a pfoactlve'effort on the student^s 
part -to respond negative ly to^^SracheHs' demands or request^. 

Verbal Aggression -tVagg) Is an unfriend ly initiation Involving only. 
words> not physical contact/ ' The content of the Is obviously Intended 

to hurt or anger the other plerson. / 



If aggression Involves both physical ;arrd verbal abuse. Physical 
'Aggressloa- CPagg) shpuld'be coded. 



Leave • . 



If the studei^ I eaves the room w permission, the. coder should ^ . 

code leave. . ^ 

Contraband ' ^ 

Contra bandv.refers: to- any Item which the teacher makes clear Is- not 
welcome In his classroom, or confjypcates on the spot. J n the Jlinlor high 
math class example given eapller I n this section, where the girl was /tapping 
a boy sitting near her with her ruler, the coder should code Social Izing, 
not Contraband. The difference here Is one of degree, but the ruler Is 
generally an appropriate Item tp have In a math class, and Contraband Is 
used only for materia Is distinctly out of place In the classroom, such as 

a knife.- . ■ ■ , . 

■ - . ■ . ■ ; ' ■ ■ ^ ■■ ■ ■ 

Bait 

Baiting the teacher is ^ crijUcal behavioral Incident. It Is usually 
timed to ..occur at a moment which maximizes the damage to or disruption of 
a lesson, frequently. It Is a seemingly Innocuous verbal Izatlon and this 
.efnhances the strength of its effect. 

ii^Ej^amp I e: The teacher has p lanned . and .presented h is jes|pn very care- 
;fi#lV- up to the point where he will- solicit questions and discussion. 
J^imhls first volunteer, he expect^ a response indicating a high degree 
of comprehenslpn and Integration. The kid a^ks to sharpen his pencil; 



the entire class dissolves In laughter; and he Is then left with the task 
of settling the kids down and reestabi Ishlng the lesson. • 
Although this type of behavioral Incident may iappear bp-^the surface 
to be a pub I Ic response opportunity, or even a student- 1 nit ia+<Bd ques"J:lon 
or comment, the Intent of the Incident requires that It be coded as be- 
havloral. Care should be taken to i^pcognlze these part leu I ar Incidents 
and code them as behavioral In nature since this Is the main Intent of the 
exchange. ' 

. S I eep ^ ^\ 

. If a student fal ls asleep during the class' period, the student's ; 

• ^ ' •', ■ ^ . . . 

number or a check in the M/F column should be recorded. 



•V; ,-. ... SOCIAL CONTACTS "~ • 

The final box on the. coding sheet Is +p be usdif- for purely social 
contacts. This section Is provided for the coding of Incidents which do 
not belong In the SIC-SIQ box becau^ they are not. academic In nature, and 
do not belong In the SCC and TAG boxes jbecause they are pub I l.c In nature. 
Therefore, in order not to litter the bther sections, the Social Contacts 
box has been added to the system* 

♦ ■■ ■ • "■••■»' • • ' . " ■ ■ ■ ■ - 

Student « M or F . - ' 

FI I I In the ch 1 1 d^s. number in the appropriate column, if he is a 
target student; if not, check the M or F c6lu|nn. 

Teacher Afforded or Student-Created (TA or SO 

Check TA ( teacher afford^^ SC (student-created) accord i ng^ to Whether 
the socializing was begun by^ the teacher or a' student. 

Feedback (AC or NA) ^ '. . 

If'the contact Is teacher afforded, this last two-column section is 
non-applicable. If the contact is student-created, note that the teacher 
either accepted (ACPT) the comment or question by respondi ng or acknow ledgi ng 



it in some way, or else he did not .accept it (NACPT) 
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